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INTRODUCTION

Thinking creatively, making decisions, relating to and communicating with -
others, and utilizing scientific technology are necessary for individuals and workers in an
ever changmg global society. Home economics knowledge and skills are needed today
and into the twenty-first century to balance lifestyle with employmeiit.

~ Included in this curriculum guide are sections entitled "Dimensions for Living";
"Creative Lifeskills"; and "Living Science.” These exploration/orientation courses are
developed around three themes: enhancing an individual's self-concept and interpersonal
relaticnships, encouraging and developing a creative individual, and discovering and
interpreting an individual's scientific and technological world.

All materials incorporate a variety of learning processes, wellness concepts,
orientation tasks, and the Illinois State Goals for Learning. Appendices provide
supportive materials. ‘

Teaching activities éncouragc the integration of cooperative learning, higher-order
thinking skills, and leadership development through Future Homemakers of America-~
Home Economics Related Occupations (FHA-HERO).

_ The development of the guide was made possible through a grant from the Illinois
State Board of Education, Department of ‘Adult, Vocational, and Technical Education,
Vocational Education Program Improvement Section. '




CURRICULUM GUIDE INTERPRETATION

The curriculum guide includes a coirse description, course objectives,
background information for instructors, an abbreviated course outline, a detailed content
outline, a bibliography, and a varicty of teaching activitics. The "Course Description”
and "Course Objectives” are helpful in communicating the course’s composition to
administrators, school board mermbers, guidance counselors, teachers, parents, and
students. The "Background Information for Instructors” provides a quick overview of the
knowledge, lcaming process, and skills emphasized in the course. )

The "Course Outline," complete with page numbers for locating topics identifies
the major topics. The "Content Outline" is detailed and designed to serve as a basis for
creating the curriculum, developing lesson plans, and interpreting through the learning
activities. Throughout the content outline, a check-mark (v) in the left-hand column of
the page indicates an activity is included for that portion of the outline. "Illinois State
Goals for Learning” and sample learning objectives, as addressed by the content cutline,
are identified by a series of letters and numbers in the right-hand column of the content
outline page. The letter and number codes are interpreted as follows:

Subjects: :
BPS = Biological and Physical Sciences
FA = Fine Arts
LA = Language Arts
M = Mathematics ,
PDH = Physical Development and ‘Health
S =

Social Sciences

Example: BPS1-8-E2

Interpretation:
BPS = Subject
1 = State goal number
8 = Grade level

E2 = Sample leaming objective




The "Ilinois State Goals for Learning,” which includes sample leaming
objectives, are included in the "Appendices.” '

A "Bibliography" follows the content outlinlc. Entries are identified as cither
student or teacher according to whether the materials were used to develop the student
activity pages or the teacher outline.

A variety of teaching activities is included and identified in the "Activities"
section. Each activity develops a specific portion of the content outline. A code in the
upper right-hand corner of the page identifies the course title, topic, and outline reference
which the activity addresses. Every activity includes a teacher's page with student
objectives, materials needed, directions, evaluation, FHA-HERO correlation, teacher
notes, and the state goals which are incorporated. Supportive materials such as
worksheets and transparency masters are included for some of the activities. Teachers are
expected to develop additional activities when necessary to teach the courses.
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DIMENSIONS FOR LIVING

COURSE DESCRIPTION

This course is designed to empower the student to make responsible decisions and choices
in an ever-changing informational socicty. By becoming aware and being exposed to a
variety of factors influencing our decisions, we are equipped to handie interpersonal
reiationships at home, school, and work. The learning activities focus on the individuai
and promote recognition and use of resources to find creative solutions to the problems of
everyday living. A variety of job/carcer opportunities is explored utilizing interpersonal
relationships and home economics knowiedge and skills.

COURSE OBJECTIVES

The objectives of the course are as follows:
. to create an awareness of oneself in order to become a well-functioning individual.
. to explore how and why a variety of factors influence personal decision-making.

. to promote the use of the decision-making process to deal with an informational
society. '

. to identify the holistic approach to personal wellness through systems thinking,
management, and interpersonal relationships.

. to examine available jobs and careers using interpersonal relationship skills and
home economics subject matter. |

. to correlate of home economics knowledge and skills to the state goals for learning
in the areas of biological and physical sciences, fine arts, language arts,
mathematics, physical development and health, and social studies.

D1
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BACKGROUND INFORMATION FOR INSTRUCTORS

Overview:
Being able to identify and manage resources is imperative in dealing with today's rapidly
changing world. This course enables the student to become aware of herself or himself, to
identify factors which influence personal decision-making, and to utilize knowledge and
skills to deal with an informational society. Emphasis is placed on the systems thinking
approach, utilizing the decision-making process to understand and deal with a complex .
world. Leaming activities analyze the effect of personal needs and wants, family heritage,
peer pressure, advertising, laws, and technology as resources influencing decision-making.
The importance of cultivating interpersonal relationships is stressed in order to work
together cooperatively at home, at school, and at work. A variety of job/career
opportunities is explored involving interpersonal relationships and home economics
knowledge and skills.

Emphasis:
1. ACKNOWLEDGING THE SYSTEMS THINKING APPROACH TO LEARNING
A. Recognizing a System
1. Describe a system as objects and eveats related in their purpose and dependent
a. interrelated
b. interconnected
¢. interdependent
2. Become aware of the existence of a variety of systems
a. education system: students, teachers, schools, textbooks, school buses
b. stereo system: speakers, tuners, amplifiers
3.  Acknowledge most systems as a part of a larger system
a. student: part of family, economic, and education systems
" b. school bus: part of transportation and education systems
. B. Determining How a System Works '
1.  Activates with inputs from both inside and outside the system
2. Processes by changing or acting upon input—throughput

D-2
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3. Leaves system as output
C. Defining Systems Thinking
1. Views complex problems o events from & new perspective
a. sees things as interrelated units instead of as separate parts
b. focnsesmﬂ\ewholemhérmmepam
2. Involves a holistic approach '
a. takes wholes and anits into account
b. thinks about several things at once
. sccs one part in relation to other parts
d wceptsﬂmaclnngemanypmaffwsod\apmsmsevcmlpmsatome
3.  Recognizes as different from linear or cause-and-effect thinking
a. sees things one at a time like a chain reaction
b. relates onc event to another
c. fails 10 see how objects and events are dependent on each other 1o function
4. Provides way of managing and gaining control of an individual's life

II. EMPHASIZING THE DECISION-MAKING PROCESS TO DEAL WITH AN
INFORMATIONAL SOCIETY
A. Defining Problem

Gathering Information

Weighing Alternatives

Making Decision

Evaluating Decision

moow

II1. RECOGNIZING SKILLS DEVELOPED THROUGHOUT THE COURSE
A. Identifying Where to Locate and How 10 Use Information

Reading and Following Directions

Demonstrating Responsibility for Carrying Out Activitics and Projects

Organizing and Managing Human and Material Resources

Relating to and Communicating With Others

Mo ow
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DIMENSIONS FOR LIVING CONTENT OUTLINE

ACTIVITY : STATE GOALS

I. BECOMING AWARE OF ONESELF IN ORDER TO DEVELOP INTO A
WELL-FUNCTIONING INDIVIDUAL, FAMILY MEMBER, AND WORKER

A. EXpIOFing Self-CONCEPun.iiuuerrssscssssssssssssssssss ' e ssessenassssaseaes PDH2-10-M1

A 1. Reflect upon how you feel and think about yourself. PDH2-10, 12-K-1

a. influenced by environment and culture . PDH2-8-M3

" b. formed through interaction With ORETS........ewerssssssscsesssssssssssssssssrsorsess $§3-12-H1

s C. COMPOSE Of thIEE ASPECS ..veresserssssarsrssssssassesssssnsrestssssastsssasstsasasasss $83-12.C2

1) self-image: how we see ourselves, our perceived looks, and our role image
2) sclf-esteem: how we judge ourselves, our evaluation of self-worth,
and our perceived judgment by others
3) self-identity: how we identify ourselves, our personal uniqueness,
and our association with others
4 2. Appreciate your personal worth and importance
a. accept your personal perspective on life
b. judge your personal strengths and weaknesses
C. recognize your uniqueness as a person
4 : 3. Develop your self-esteem PDH2-12-M1

a. focus on positive characteristics and traits
b. accept praise and criticism and build upon them
c. develop new interests by becoming involved with people and activities
4 4. Promote your self-sufficiency
a. exhibit independence
1) demonstrate responsible behavior
2) take control of personal life
3) find time to be alone to relax, dream, think, plan, and work
b. develop yourself into your own personal resource
1) leam to make decisions
2) lw_n to solve problems

DS




Dimensions for Living

3) learn to manage one's life
c. kmow when and how to ask for belp

5. DEMONSIALE YOUE MBMUILY wvveceerresssssosssssssrnsssasssssossarsssissssiossusssssssssssssssss PDH2-12-K2
. a. treat others with respect and consideration

b. think before acting h
c. set goals and work to achieve them
d. accept responsibility and consequences for actions
c. display ability to adapt to change
f. form knowledgeable opinions

6. Recharge yourself through seif-renewal

4 a. practice scif-talk

1) talkto yourselfina positive manner
2) promote an I CAN" attitude
3) program youssslf for specific predetermined results
4) repest desired outcome over and over in your mind
/ b. employ visualization

1) useimagination to form mental picture of achievement

2) program subconscious mind for specific results

3) reinforce mental image through selection and display of photographs or
pictures of desired goal or personality change

c. state affirmations

1) formulate written or verbal statements confirming a goal or action as if
already achieved

2) transmit verbal impressions into subconscious mind

" B. Practicing COMMUDICAtON ..cveserscssssssssasssersastossssssssasssensassissssssssssssssuusesss PDH2-10-M3
4 1. Review the communication process

a. begin communication with the sender, the source of the message

b. formulate ideas and thoughts into words or actions (encoding)

c. transmit verbal or nonverbal MESSARE ..cicvecccstrsastsrosasasacsacsasasns LA2-8, 10, 12-C1
d. transiate message (decoding) . rerevessssetatessstsssasasesesertssossstens LA2-8-D1

e. complete communication with receiver interpreting and providing feedback
2. Encourage two-way communication
a. evaluate message through feedback seossessesassestonstsnsnebsasaeRSIT bR SRS LSRR LSS LA2-8, 10-F2
1) sender and receiver switch roles
2) original sender interprets accuracy of communication
b. avoid distractions (noise) during transmission of message ....... crererernnnraeas LA2-8, 10-F4

14




Dimensions for Living

1) conversations nearby

2) movement or activity in the arca

3) noise in the environment

1)
2
3)
4
D
2
)

4

c. improve effectiveness and accuracy through listening and questioning ........ LAG6-10-C1
3. Develop listening skills
v/ a. identify ways communication is achieved

forty percent of time spent listening
thirty-five percent of time spent speaking
fifteen percent of time spent reading

ten percent of time spent writing

/ b. recognize the problems that interfere With CONCEOLRAON .ovorvuruaceaccuaseusee LA2-8, 10-F3

speech occurs at a slower rate of words per minute than an individual is
capable of listening '

listeners become lazy and inautentive due to speaking and listening
differential

listeners remember approximately fifty percent immediately after hearing
message |
listeners retain about twenty-five percent of message after forty-cight
hours

v/ . practice ways to improve active listening . LA2-10, 12-B1

D
)
3)
4
5)

FCPEAL IDfOIMALON ...covuererssersssssssesssssssssasesssasssssasssssssssssssssasassoses LA2-10, 12-F1
PRTADHIASE SPEAKELS WOS .vrcevreesssssssssssssasssssstssssinssssssess LA4-8-D1
clarify by questioning

summarize conversation mentally and/or verbally

tolerate silence

4 4. Elicit information through questioning LA2-8, 10, 12-D1

a. encourage longer responses LA 2-8, 10, 12-F1

D
2)

avoid "yes/no” answers - LA6-10-C1
discourage one-word or short-phrase responses

b. space questions intermittently

1
2
3)

avoid interrogation
allow time to think and respond
encourage elaboration

c. ask short, simple questions

)

avoid two-part questions

2) discounge long, hard-to-remember questions

15 D7




Dimensioas for Living

d. seck nonbissed responses
1) refrain from putting words into another's mouth
2) avoid predetermining what others think
3) allow true feelings to be expressed
C. Projecting a Positive Image _
1. Realize the importance of nonverbal communication LA2-8, 10, 12-C1

a. read body language
1) eye focus and movement

2) posture
3) facial expressions
v b. interpret appearance
1) grooming habits
2) clothing selection and care
¢. evaluate personal behlvior

1) manners

2) acticus
3) attitude
d. analyze voice

1) intonation
2) manner of speaking i
3) languageusage
/ 2. Recognize the need for personal space
a. imagine an invisible bubble of space surrounding a person
1) known as the comfort zone
2) the size is determined by a person's cultural background, emotional state,
and/or stage in the life cycle
b. acknowledge that the bubble expands or contracts in size depending upon the
occasion and number of people present
c. permit little or limited intrusion of space
d. expect feelings of discomfort when bubble is penetrated
e. distinguish invasion of space by senses such as noisc, smell, and temperature
v/ 3. Perceive gender diffefentes «.oeeeeerserssesassasssssssssessersantisnesnssassnssansnesnsisenas PDH2-8-M1
a. acknowledge stereotyping of individuals into male and female roles
b. recognize behaviors and actions are communicated differently according to gender
c. realize tendency to scif-label
d. identify bow an individual's culture influences perception

TN ... .
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Dimensions for Living

II. IDENTIFYING FACTORS THAT INFLUENCE DECISIONS......c.ccoeenee PDH2-8-K3
A. Recognizing the Role of Needs and Wants © §§5.8, 10.D2
1. Distinguish between a need and a want

a.
b.

recognize a need as essential for physical and mental heaith
acknowledge a want as a leamed desire

2. Evaluate needs and wants according to personal values §§3-12-C2

o p o o P

§55-10-K1
define a value as a8 worthwhile belief $85-10-K2
determine the worth of a value through reasoning
form value judgments when selecting products, services, and ideas
realize people have differing values

" alter values because of circumstances

1) lifecycle

2) positive and negative experiences

3) available resources

identify tradeoffs which may be necessary PDH2-8-K4
1) advantages versus disadvantages |

2) money versus time

3) quality versus price

3. Identify Abraham Maslow's Hierarchy of Needs PDH2-8-K1

a.

b
c.
d
e

prioritize human needs by arranging them in the shape of a pyramid PDH2-12-M1

.  satisfy lower level needs before progressing to higher level needs

achieve full potential by reaching and meeting needs at the top

fulfill needs at several levels at same time

originate hierarchy at lower levels with fundamental needs

1) physical needs: to satisfy hunger, thirst, and need for oxygen

2) safety and security needs: to feel secure, safe, and free from danger

advance to psychological needs sesrrenreanensetnarsuansnssnransene PDH2-10-Q3

1) love and acceptance needs: to gain affection and support, §§3-12-D1
to be praised, and 1o be accepted by others

2) esteem needs: to achieve and be competent; to gain approval, respect,
and recognition

reach the top with self-actualization needs

1) fulfiliment needs: to be the best you can be; to achieve pride and self-respect

2) individual expression despite social pressures

4. Identify home economics examples with levels of Maslow's Hierarchy ......... PDH2-8-K3




Dimensions for Living

a. obtain M:hmnt

)
2
3
4)
5

curb hunger to survive

insure safe and wholesome products

fulill a social need for love and acceptance -
dispiay status and prestige in focod choice

b. selectapparel

1)
)
K]
4)
5

regulate body temperature

provide safety and security

seek acceptance

demonstrate prestige in clothing choice
express personality through individualism

c. chcose environment and accessories

1)
2)
)
&)
5)

provide shelter from environment
seek safety and security from harm
communicate belonging

convey influential lifestyle
exhibit individualism

d. focus on the person

1
2
)
4)
L))

provide space for the individual

analyze facts and fallacies regarding safety and security
cultivate interpersonal relationships

determine desired image

improve lives of others

B. Acknowledging Family Heritage cosseresssnsassnsens

.
1. Define cultural teIMINOIOZY «ccoveecrsscssesssorssrossansasanssssssoasssssssassssssnesssnsns

a. identify custom: a group's habitual or usual way of behaving or making
choices

)
2)
3
4
5
6)

language
nourishment
apparel
environment
entertainment
ritual

b. explain value: something the group believes in-or feels is important

P E i ANERRSET.. T

§85-10-M2

$54-8-E3
§52-12-G1
§52-12-G2
§53-8, 10, 12-H1




Dimensions for Living

c. recognize tradition: custom or value handed down to and followed by the
next generation

d. appreciate culture: customs and values that identify a group and make it
distinct from other groups

e. perceive ethnicity: characteristics of a group or nationality that retains part
or all of its customs, values, o language while living in another culture

f. acknowledge heritage: sum total of history, customs, and values which an
individual receives by virtue of being born into a certain cultural group

2. Focus on ethnic background ......ccceeerssssssenssassasersssasssnssasssassracssnsosnesrsses

a. select, prepare, and serve food according to family customs and traditions
1) recipes
2) ingredieats
3) preparation techniques
4) holidays and special occasions
b. recognize cultural influences that affect apparel und accessory selection
1) holidays or special occa;ions
2) social position and proper dress
c. appreciate desire to remain in familiar surroundings
1) ethnic communities
2) neighborhoods

3. Acknowledge religious influences....c.coiiiisrsrcssscsscescceeces

a. recognize certain religious customs regarding food and eating habits
1) symbolism ’
2) dietary laws
b. ‘recognize apparel and accessosies sclected and wom for religious beliefs or
ritual occasions
1) symbols of protection or security
2) attire as adomment

4. Appteéiuc regional paiterns

a. recognize foods associated with different regions of the country
b. identify influence of a region's location and climate upon apparel selections
c. denote housing styles associated with region

C. Dealing with Peer Pressure ........cccccecessessacssecrarsnesassansssssssssissssssuessaesasssoncs

1.

Define peer pressure

a. realize the influence of friends and others of a similar age

15
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Dimensions for Living

b. puceiveugoodorbuddependinguponhowanindividual is affected
' and how an individual handles it $S5-10, 12-K1
1) builds self-image if it adds to self-respect )
2) lowers self-esteem if it goes against value system
c. recognize positive functions of peer groups
1) companionship
2) acceptance
3) independence
d. bewmofnégaﬁveaspewofpeerpmsuxe
1) rejection
2) neglect
3) . conflict
v 2. Acknowledge the pressure to conform . . $S5-10-M2

o follow peers'likes and dislikes in selecting food and entertainment s85-12:C1
b. dressin similar style as peers
1) fad ortrend
2) fashion
c. adhere to rules and regulations of authority figures such as parents, teachers,
and employers |
d. decorate, build, or live in environment standardized by peer influence
1) location or neighborhood
2) lot or dwelling size
3) construction materials
4) furnishings and accessories
3. Distinguish role expectations $S5-10-E2°
a. dress for the role
1) recognized and acceptable apparel for school
2) appropriate attire for special events '

3) uniforms for specific occupations
b. behave according to prescribed role
1) stereotype mannerisms
2) gender expectations
4. Perceive peer group as a means of achieving Status .....ceecee. $S5-8, 10-D1

a. participate in peer-approved social activities
1) athletics
2) thearts

Q D12 20
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3) clubs and organizations

b. recognize CONSPICUOUS CONSUMPLION ...vrrusursnusrascastocnsensunssuasusssssisenses . $54-8-32
- 1) name brands versus generic brands '
2) expensive consumer products
3) “flashy" transportation
4) “socially correct" schools
5) prestigious living environment .
D. Judging the Impact of AGVETLSINE oevovorrererrrernssoosesrsssssssassassnsansassnsnsonsansacasess $85-8-B3
' BPS2-10-El
1. Persuades people to buy products, services, of IAEAS ..evveverserreessssssscsansnasasss §83-12-11
2. Reaches consamers through variety of media . $584-8-J1
newspapers and magazines '
radio, television, and videos
direct mail and telemarketing
product packaging and labels
billboards and neon signs
flyers, posters, placards
telephone directories
window and free-standing displays

i. business publications

I

W ™0

j. products wom or used by celebrities
k. loudspeakers

3. Offers SAVAAGES ..vvusoeresscsssssersussssssesssssssssmssmssnsssasssssesssssissssssssasisisses BPS2-8-E3
a. provides information regarding product, service, or idea

gives opportunity for comparison shopping

saves time in weighing alternatives

a 0 v

helps maintain quality and accountability of products by advertisers

[
.

promotes competition, often resulting in lower prices and better values
f. stimulates the economy through flow of money, goods, and services

4. Recognizes disadvantages
a. persusdes individuals to buy items not really needed
b. raises prices because media costs must be included in costs of production
c. may give mislcading information

5. Uses a variety of approaches and appeals ...vciisniese PDH3-8-E2
a. dwells on repetition PDH3-8-E4
1) creates familiarity and recognition in the mind PDH3-12-El
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2) makes use of slogans, musical tunes, and jingles - _ $85-10-M2
b. promotes conformity
1) advocates using since others in group do so
2) promotes being a part of or keeping up with others in the group
c. encourages imitation of image building
1) appeals to need for self-esteem -
2) promises attractiveness, popularity, and success
. 3) uses testimonials by well-known persons .
d. identifies through association
1) links product or service with something already known and liked
2) capitalizes on something viewer has recently observed
¢.. perceives through emotional appeal
1) affects greatest number of people
2) appeals to pride, humor, and anger
3) focuses on need for love and belonging
4) promotes feelings of guilt or shame if not purchased
f. employs scare technique .
1) worries or frightens consumers into buying goods or services to ease
fears
2) solves embarrassing or disastrous situations by encouraging product
purchase
g. focuses on status needs
1) appeals to human need to stand out or be different
2) implies that only those who are superior buy such a product
3) promotes a high- or low-quality product that is more expensive than
the competition
h. relates to intellect
1) appeals to reason or intelligence
2) may include statistics, medical findings, or professional endorsements
3) asserts user will be more educated or better informed
i. associates product with economics
1) compares price to value
2) offers general and unsupported statements
j. promotes comfort and enjoyment
1) promises physical enjoyment and well- being
2) may have indirect bearing on the product or service

Q D-14 2 2
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k)] appantelevanttothepmductoruwice.whethctclqimsmmorfal;e

E. Interpreting Legislation and Authority

4 1.

Realize that certain laws and authority figures define, alter, or eliminate

decision-making o _ ceresesennessenssrsriese $S5-8-E4
Examine legislation upholding consumer fights .cccocceseesesucssacsesnenes . PDH3.8-F2
a. acknowledge the right to safety ' $55-10-G2

1) misiabeled and unsafe food, drinks, and drugs arc outawed §SS5-12-D2

by the Federal Food, Drug, and Cosmetic Act
2) sale of potentially hazardous toys is banned by the Child Protection Act
b. recognize the right to be informed
1) textile fabrics and products must have labels that state the type and
weight of fibers used, manufacturer, and country of origin according
to the Textile Fiber Products Identification Act
2) full disclosure of credit and loan terms and rates are required by
Truth-in-Lending Act
c. perceive the right to choose .
1) unfair methods of competition and misleading advertising are prohibited by
the Federal Trade Commission Act
2) credit cannot be‘denied because of race, sex, marital status, national origin,
religion, or age as ruled by the Equal Credit Opportunity Act
d. realize the right to be heard
1) consumer has a right to examine and respond to credit rating information
according to the Fair Credit Reporting Act '
2) the first amendment of the U.S. Constitution's Bill of Rights provides
individuals with the right to express opinions
Acknowledge an individual's responsibilitics as & CONSUMET «.ceccrccrsrccarsarenres $85-12-D2
a. use products in a safe and responsible manner according to manufacturer's
instructions

b. retain sales receipts and warranties for future reference
c. be willing to pay a fair price for quality
d. patronize reputable dealers offering quality products and dependable service
e. cvaluate products and services prior to purchase : $S5-12-B1
PDH3-12-E2
1) read product INfOMMALION «eeessessssrssenssascssrnsossssenssrtosesssrassonssanes $S5.8-G2
2) talk to other users
3) utlize the decision-making process
X5
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f. take time to express positive and negative opinions
1) speak out
2) call
3) write
- 4) document
5) follow uwp
4. Deal with authority figures at home, school. and work
a. recognize the authoritarian
1) bead of the family, group, or company
2) influential in decision-making
3) strict disciplinarian
b. acknowledge the permissive
1) unstructured leader
2) encourages creativity and freedom
3) Ilaissez-faire attitude
c. appreciate the democratic
1) flexible leader -
2) delegates responsibilities to best equipped individual
3) morale booster

F. Addressing the RoIe Of TECHIOIOEY worrvreeereessesssssssssssssenssnnmmssssssssssssssssssssssss BPS2-8-C3
BPS2-10-A1

584-8-32

1. Acknowledge development of numerous standardized products .........ccecereeenes $51-10-02

a. enables purchase of goods by people of all income levels .................... BPS2-8-D1

1) decreases cost of food, clothing, and housing through mass production

2) allows a variety of foods to be available year-round through high-speed
transportation
3) delivers consumer goods by mass transit to all parts of the country and world
4) encourages needs and wants for consumer goods through mass media
v/ 2. Creates expectation for consistency and uniformity
| a. communicates brands and trademarks as quality indicaors
b. translates to conformity

1) tract homes
2) fastfoods
3) clothing styles
4) toysand games

O ‘ D-16
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5) franchise businesses
6) mass media programming and layout
3. Promotes safety and sanitation
~a. utilizes refrigenation, freezing, and packaging of foods
b. legislates use of flame-retardant textiles
¢. creates innovative packaging
1) plastic versus glass
2) tamper-resistant containers |
3) ascpticpackaging
d. designs fumiture and equipmeat
1) child restraint scats
2) automatic shut-off appliances
3) home security systems
4) special needs apparel, equipment, and supplics
4. Recognize emphasis on materialism rather than human qualities ................. BPS2-10-H4
a. regard more as better '
b. perceive new as quality
¢. consider convenience a necessity _
5.. Identify speed and efficiency of products and services
a. purchase convenience foods
b. utilize automatic telier machines
c. sclect fuel economy cars
d. enjoy satellite communications
e. expect quick services
1) one-hour film development
2) timed-meal service
3) drive-through businesses
4) toll-free, 1-800, telephone connections
G. Relying Upon Yourself as 2 RESOURCE .....covvreunimsississinnmsiscnssninsiinsssinrsonsinns M7-8, 10-E4
1. Access personal knowledge and skills
a. draw upon previously leamed information
b. utilize learned skills
1) select, prepare, and serve food
2) coordinate and select clothing
3) communicate effectively with others
4) design and decorate living space

o
(g
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c. exercise creativity to plan for the new and UNEXPECIED ueerrarsensnsesesasne

2. Consider time and energy
a. be realistic about time necded to PErfonm CUVILES ..ccocoviveseuiascccsecseser
1) schedule according to priorities
2) dovetail two or more tasks
b. combine mental and physical energy to accomplish a task
1) recognize individual's span of peak energy
2) promoie synergy by cooperating and working with others
3. Determinc finances available teesssssessestsrasastsssesesssanssossetes

a. accert responsibility for fixed expenses

1) insurance
2) mortgage or rent
3) utlities
4) transportation costs

b. recognize the role of cash-flow

c. beaware of financial pitfalls
1) credit and borrowing abuse
2) installment payment plans
3) hidden costs
4) credit card dangers

d. consider cost per use versus initial purchase price

v/ ¢. define quality and value for the dollar

4. Draw upon and trust memories and einotions

a. remember pleasant and unpleasant experiences and intoractions
1) associate certain foods with specific occasions
2) remember past social relationships
3) surround with color for a-pparel, living space, and personal products
to reflect an individual's culture and personality
b. explain positive and negative actions and reactions
1) expressing love
2) under-and overeating
3) spendiug on consumer purchases
c. distinguish between constructive and destructive habits
1) eatsame foods habitually
2) select same brands without thinking
3) prefer neighborhoods with people of common interests

. e gponem s e T e he o -

$85-10-H2

M1-8-H2

M1-8-H1
M1-12-H2
$§5-12-C1
§§5-12-M1

PDH2-8-K3
PDH2-10-K2
§83-12-C1
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II1. ADJUSTING TO DEALING WITH AN INFORMATIONAL SOCIETY
A. Taking Responsibility for Decisions
7/ 1. Avoid making simple decisions using common methods
a. act without planning: impulse
b. repeat without thinking: habit
c. follow examples of others: imitation
d. ieavethe answer to chance: coin toss
e. stumble into decision by taking no action: default
4 2. Utilize the decision-making process to deal with more complex problems ..... $55-8-Al
defice problem
gather information
weigh altenatives
make decision
c. cvaluate decision .
v/ 3. Determine goals and formulate a plan Of CHOR c.ceouvcueucrersssessscususuncacacnenes M7-8, 10, 12-E4

&0 o »

a. write goals : . $55-12-A2
1) specific
2) positive
3) believable
4) achievable:
5) ethical
b. prioritize goals according to importance

c. create a plan of action being realistic regarding personal time, energy, talents,
and abilities
d. acknowledge resources available
1) personal knowledge and skills
2) money
3) community resources
4. Place pIan intO BCHOD ....cocvosescscsssnnssssssssusmunscnsusnssuissmosssnscsssncarascacas PDH2-10-K6
a. be willing to take risks
b. accept responsibility for personal behavior
c. pinpointand deal with obstacles and roadblocks
d. consider interpersonal relationships
1) respect opinions of others
2) be willing to compromise or negotiate '
3) practice patience and understanding
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4) build trust
5) incorporate honesty and reliability

5. Evaluate the success of the plan ...... receeessesssasesssenssrerense

| 4 6. Realize all decisions have consequences
anticipate effect upon self, family, and others
be aware of effect upon environment _
~ consider the long- and short-range ramifications
realize person who anticipates results has better control of situation
B. Recognizing the Role of Systems Thinking
1. Distinguish between linear thinking and systems thinking
a. acknowledge linear thinking ‘
1) simplistic view of things one at a time
2) cause-and-effect chain reaction
3) one cause has one effect

e o o p

4) effect of one cause becomes the cause of another
"5) "If...then" framework

b. focus on systems thinking
1) way of thinking about complex problems and events
2) the big picture view—seeing several things at once
3 holistic approach—secing units instead of separate parts
4) many causes and effects surround a single problem
5) concem for effect of parts upon the whole

v/ 2. Describe a system '
a. made up of objects and events related in purpose and dependent on

€ach Other t0 FUNCHON .ocoeeeeererceesssssssssssssesensrnessrneneens
1) interrelated
2) interconnected
3) interdependent
b. idenufy it by its purpose ¢ goal
1) to maintain and keep itself going
2) all parts must work together to achieve goals

c. visualize in the mind
1) symbols used to represent ideas
2) every system is a part of a larger system
" 3) mental boundaries scparate one syst>m from another

20
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d mcogni_ze many types of systems ’

1) physical system: nonliving chemical elements and physical forces
2) natural system: life space or habitat of living species .
3) ecosystem: natwral system and living system studied asa unit ........ - BPS1-12-E2
4) social system: interacting human beings such as clans, tribes, families
5) economic system: regulation of production and distribution of goods

and services .

6) political system: control of distribution and exercise of power

7) technological system: products of human invention

8) transportation system: movement of peopie and goods

9) education system: various subject matter, people, buildings, and
transportation related to providing knowledge and skills

realize a person’s possessions and experiences can be part of more than one

system | .

1) person: part of home economics education system and the work
employment system

2) school bus: part of transportation system and the education system

3. Decipher how a system functions

activate the system with inputs . BPS1.12-M3

1) calied stimulus

2) may come from outside or within the system

respond by processing the input

1) called throughputs

2) change or act upon input

leave system as an output

1) changed input

2) usedinput

3) result of response to input

depend upon feedback to inform system of goal progress or achievement

1) feedback loop: output retums as input

2) positive feedback: "yes" message tells system to continue on or that goal
has been reached .

3) negative feedback: "no" message informs system to change

determine a system's interface

1) place where boundary of one system mects the boundary of another
system
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2) point where transactions or exchanges of energy and information take
place .
3) everything outside the system(s) is called environment
4, Maintain the system
a. achieve equilibrium by balancing inputs and outputs
1) each part connected 10 others
2) movement or chmge in one causes position change of another
3) whole remains same despite interaction

b. recognize stress as system overload........... PDH2-§, 10-V2
1) 100 many inputs for system to handle '
2) inputs coming too quickly to be processed efficiently
3) extreme stress ends in disequilibrium and breakdown of

WHOIE SYSIEM ......ccuveerneressanenerersonnscessssosssssessscstosssrossossosssossonss PDH2-8-J2
€. restore eqUIlIbIUM ...cocivniiinnnmsimiciiscicssneenennnstoeserenerererastisnissssosssnss PDH2-10-13

1) behavior adjustments
2) extemal intervention
d. apply systems thinking to everyday life
1) problems analyzed by seeing all the related parts
2) opportunity for individual to choose to chgnge

C. Developing Personal Wellness.......ccccicenciiiesiecssssaccsssssose . PDH2-8-K3
4 1. Explore the six dimensions of wellness $52-8-Q1
a. develop physical dimension through knowledge of nutrition, food selection,
ANA FINESS oooiiiernniririreiecsiosssisstsonsosrossossosssssssssssssssssssesssossnonsnsssnns PDH1-8-A1
PDH1-8-E3
$82-8-H1
b. recognize emotional dimension through self-evaluation and interaction to
provide awareness and acceptance of feelings PDH2-8-M3
§83-12-D1
¢. promote social dimension through study of and interaction with family,
community, and ENVITONMENT .....cccieermsicsrcrrescsrssnsssstrassessestassrssssanss §83-12-D2
§83-12-H1

d. enhance intellectual dimension by using available resources to expand
knowledge and engage in creative, stimulating mental activities............. §83-12-B1

D-2
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acknowledge spiritual dimension through reflection and socialization _
10 provide meaning and purpose for lfe ..........ucurcusecrserncrusersonsessenes
expand occupational dimension through work attitudes and skills

leamed and applied at home, chOOL, A4 WOTK .vvvvvvvennermmocionesnnneenees

2. Coordinate the six dimensions of Wellness ......cccevverrerieerinnecreccrnnsssseeceneans

& o o »

balance inputs and outputs of dimensions for equilibrium
control and adjust inputs as needed to reduce stress

adjust behavior by responding to feedback

seek intemﬁtion when necessary

1) seif-help

2) support groups

3) professional advice

4) legislative action

D. Managing Yourself for Independence .................. eseesersasesosseseessessennastisissss eans
1. Move from coping to resourcefulness

A
b.

C.

getting by: coping
hanging on: surviving

create solutions and options: resourcefulness

3 f =
2. Identify CAUSES Of SITESS ....ccccevvereernneneenneenrenesnsnsrssronsssoncorsssarensrsssassssnsns

A
b.

perceive emotions: fears, anxieties, worry, shame, guilt

acknowledge changes in family situations: births, sibling rivalry, divorce,
illness,death

observe social behaviors—interpersonal relationships

realize work challenges: anticipated and imposed changes, demands,
expectations '

examine personal physical conditions: lack of sleep, inadequate diet, injury,
long- or short-term disorders )

recognize environmental concems: noise, pollution, temperature, space,
technology

3. Utilize techniques to handle stress

a.

employ mental stress reduction techniques ...........cccceveeeneecencnrecnranneene
li pinpoint the cause

2) rearrange priorities

3) substitute positive thoughts for negative

4) forgive self and others

5) - refrain from self-pity

§83-8-B3

§55-10-J1
PDH2-10-E4
PDH2-10-J3

PDH2-12-M1

PDH2-8-12

PDH2-10-J3
PDH2-12-KI
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6) planahead
7) say *I'min charge."
8) avoid procrastination _
b. practice physical stress reduction teChNIQUES .....ccccceseemsorsecrssnmosasssenses PDH2-10-J3

1) exercise ' : PDH2-12K1
2) smile: reduces anger and disarms others "’
3) dmaw slow, deep breaths
4) take breaks from work
5) laugh
6) talk out problems
7) build trusting relationships
8) delegatcorshnersponsibilitis
E. Cultivating Interpersonal REIAHONSHIPS.ccrvoneerssrisesmssonansssassssrrssssssssnansermossseass $S5-10-E2
1. Identify individual personality styles
a. recognize drivers
1) opinionated
2) self-disciplined
3) take-charge person
4) dedicated to work

5) dominates in group situations

b. recognize amiables

1) diplomatic

2) empathetic

3) go-along person

4) dependable at work

5) overly concerned about details /'/
c. recognize analyticals

1) pessimistic

2) sclf-sacrificing -

3) poised person

4) loyal to work

5) demands perfection from group
d. recogaize expressives

1) optimistic

2) curious

3) outgoing person




4) enthusiastic about work
5) takes on too many projects

Dimensions for Living

........ PDH2-12-K2

2. Promote interdependence.........ceciicssrvossosooaonces

s
b.

c.

acknowledge no person as completely self-sufficient
realize an individual is dependent on and affected by others
establish networking

1) form contacts

2) share and receive information

3) support common interests

3. Display cooperation and commitment

s
b
c.
d
e.
f.

consider needs of others as well as one's own
share abilities and skills

accept help from others when needed

help others make decisions

channel emotions constructively

experience a sense of belonging

4. Accept blame and criticism when appropriate

s
b.
c.

5. Employ negotiation and compromise

a
b.
c.
d.
c.
f.

F. Developing Leadership Skills for Home, School, and Work

1. Define leadership

explain actions and apologize
utilize constructive criticism
adjust to negative feedback

explore more than one option

be accepting of others to appreciate differences
separate personalities from the problem

allow ethics to guide choices

give as well as take

promote *win-win" solutions

influence and direct others toward a specified goal

oooooooooooooooooooooooooooooooooo

ooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

§§5-10-E3
$55-10-L2

.................... §§5-8, 10-L2

§85-8, 10, 12-11
§55-10-L3

................... PDH2-12-K2

$83-8-D1
§85-10-E1

.................... PDH6-12-13

b. accomplish by eaming other's respect, confidence, loyalty, and cooperation

c.

accept accountability

2. Identify kinds of leaders

elect or appoint to an office: chosen leader
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b. fill position when no one else is qualified or willing to take on
the job: assumed leader '
3. Recognize personal leadership atribULES .....ccecciieeniiecsenrssscinsrcsssssnsreoscas §55-8-12
a. display appropriate grooming and apparel
b. project a positive attitude
1) courteous, patient, and cooperative
2) loyal and proud
¢. demonstrate appropriate behavior
1) self-control

2) open communication

d. practice sound management skills
1) acknowledge time, energy, and personal abilities and limitations
2) be willing to reschedule to accommodate priorities
3) communicate "yes/no" at appropriate times
4. Perceive group goals
a. promote team work
b. encourage cooperative decision making and probiem solving
5. MOtIVALE thE BIOUP...ccccericsrcscensressronsnsnssnessensntssnnasasassnssssossorssssssassses PDH2-12K1

a. have empathy for team members $85-10-E2
1) feel what another is feeling
2) Dbe friendly and upbeat
3) treat others with courtesy, tact, dignity, and respect
b. project leader’s enthusiasm
1) transfer to members
2) encourage positive, eager participants
c. use persuasion rather than power
d. recognize and praise worker efforts
1) public recognition
2) private praise or reprimand when appropriate
6. Sctan example
a. cany fair share of the load
b. promote cooperation

7. Handle problems .........ccerieecssrnesssiossrnsssssasasessssassostssstssorsssnnsssssssntnsens $55-8-A2
a. confront problem ........... . correesesesssrresarennsssseress PDH2-10-K6
1) define problem in detail ....cccceeeeriensercrinircnsicrnrennicssnsencssonsoncenes §55-10-L2

2) involve entire group when appropriate
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G. Enbancing Personal Job Qualifications....

oooooooooooooooooooooooooooooo

1.

"3) handle individual problems separately

4) discuss facts in calm, collected manner

5) focus on the problem and not the personality

- Dimensions for Living

b. ask for ideas to solve problem
c. make adecision
Manage group's resources
a. recognize ideas, ulents.and diverse skills of individual group members
B. match activities to individuals
1) interests
2) capabilities
3) growth potential
¢. encourage member participation
1) supervise dominant members
2) encourage insecure miembers to participate
Buildmorale
a. keep members involved
1) give responsibility
2) build member’s self-esteem
3) encourage diverse suggestions
4) acceptand try suggestions
5) reward contributions
b. solicit and encourage new members
Work with committees
a. appoint committees
1) select members with a balance of personalities, abilities, and interests
2) relinquish decision-making power to group
b. guide committee work

1) clarify goals
2) encourage diverse opinions
3) involve others in decision-making

Expect lifelong leaming for personal growth

a
b.
c.
d.

expand knowledge through reading and research
practice communication skills

develop computer skills

complete homework and class assignments

oooooouuoo. 0000000000000000 sss's. 10‘]1

§85-8-J2
§85-8-11
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1) seck bely when necessary

2) practice ans! look for ways to sharpen basic skills
3) meetassigned deadlines ' '

e. participate in classroom activities
1) joinin teacher-student discussions -
2) ask questions
3) cooperate with peers
f. earoll in courses which offer specialized skills
g. consider advanced education
. Gait: experience to enhance aptitudes and skills
a. use work permits
b. seek out private jobs
c. become involved in volunteer work
d. start your own business
¢. participate in school sponsored work programs
Develop personal qualities
a. be honest in filling out applications
b. arrive on time for interviews
c. demonstrate appropriate grooming and dress
d. communicate clearly and intelligently
¢. anticipate questions
f. appear friendly, enthusiastic, energetic and positive
g. beknowledgeable about position and/or organization
h. askinterviewer questions
Seek advice from reliable SOURCes .........coociiiinnunisisiiinenna
a. network through friends and relatives
b. talk to guidance counselors and teachers
c. check bulletin boards and store windows
d. read newspaper advertisements
¢. register with reputable placement services
Comprehend employer's eXpectations .........ccceessressnesssscanes
a. beon time for work
1) be conscientious and dependable
b. know who's in charge

1) recognize organizational structure
2) place first priority on supervisor's requests

36
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3) follow chain of command to resolve differences
4) know who handles personnel problems
c. separate personal life from work
1) realize attitudes affect customers and coworkers
2) refrain from sharing personal problems on work time
3) do not allow your social life to interfere with work
d. be well-groomed
1) remember employees represent the company to the public
2) inspire confidence in others through professional appearance
3) exhibit respect for oneself and the job
e. expect to work your way up
1) be willing, as a new employee, to do the least pleasant tasks
2) accept responsibility as a means to promotion
3) practice workplace standards
f. sharpen communication skills
1) listen attentively
2) practice oral and written communication skills
3) think before talking and speak clearly

g. cooperate with coworkers srssssseensessressanssatanaee

1) work as a team to increase productivity

2) build positive morale and high team spirit
h. request help when needed |

1) ask for further information

2) seck clarification

3) identify human and nonhuman resources

i. learn how the company OPCIRLeS........covcireresuesesscsassesnsansassnssnsnas

1) look beyond the job and view the company as a system

2) interrelate with other areas of the company

3) determine whether company's values match your personal values
j. accept extra assignments

1) cnhance personal experience and knowledge

2) supportt employer's goals with reliability and pride in performance

6. Expect certain responsibilities from employer

a. receive pay for services
b. provide a safe workplace
c. give proper training

37
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supervise performance
receive fair treatment
share workload when necessary
practice honesty and loyalty
provide employee support
H. Exploring Job/Career Opponuniliu Utilizing Interpersonal Relationships
and Home Economics Knowledge and Skills .......... reeresssssssassines $§5-10-11
1. Recognize examples of child-related occupations . $55-10-12
a. relating to child care $55-10-13
1) baby sitter
2) nanny
3) foster parent
4) day-care worker
b. relating to education
1) prmhoolaide.mcher,ordimctor
2) elementary, middle/junior high, or high school teacher, principal
3) special education teacher
4) Head Start teacher
c. relating to recreation
1) camp counselor
2) day camp coordinator
3) community park worker
4) cosch
5) YMCA or YWCA director
d. relating to government and private agencies
1) halfway house aide, counselor, director
2) pregnancy counselor
3) house parent
4) abuse counselor
5) health department case worker

A T I

6) probation officer
e. relating to mental/physical health...vevicccscnsiiriessnscnsensennnmssnsenssssans PDH2-8, 10, 12-L1
1) pediatic
2) nure
3) child peychiatrist ’
4) physical therapist
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2. Acknowledge examples of family-related occupations PDH2-8-N3
a. relating to counseling PDH2-8-S2
1) juvenile probation officer PDH2-10-N4

2) family mediator

3) education/career advisor

4) financial counselor

5) work adjustment training coordinator
D. TCIALING 10 CIISES «.cuveuoreecuscuscssssersssssssssssssnsssessssssssssssssessnsasssssanssass PDH2-8-53

1) drug and alcohol rehabilitation

2) suicide prevention counselor

3) domestic violence mediator

4) rape counselor

5) rehabilitation worker

6)

n

AIDS counselor
public health worker
c. relating to the elderly
" 1) nursing home aide or activities director
. 2) retirement home administrator or public relations director
3) seaior citizen center recreation therapist or community service coordinator
3. Examine examples of interior furnishings-related occupations
a. retail sales
1) salesassociate

2) manufacturer's sales representative
3) real estate agent
b. design
1) interior designer
2) space planner
3) contractor
4) painter, wallpaper hanger, carpet layer
c. construction and maintenance
1) carpenter
2) electrician
3) plumber
4) roofer
5) sanitary enginver
4. Review examples of food and nutrition-related occupations

ERIC - b1




1) caerer
2) restaurant manager
3) testkitchen supervisor
4) nutritionist

b. institutions
1) dining room and counter attendant
2) school, retirement home, and hospital food service director
3) clinical dictitian

5. Distinguish examples of consumer-related OCCUPALIONS .......ccccoseaceassece PDH3-8-C2

a. public relations
1) customer service representative
2) advertising salesperson
3) copywriter
4) journalist
5) editor
6) photographer
b. health and cosmetic products
1) cosmetologist
2) color consultant
3) make-up artist
4) beautician
5) barber
6. Cite examples of clothing and apparel-related occupations
a. sales
1) retail salesperson
2) buyer
3) personal shopper
4) management trainee
b. communications
1) staff trainer
2 muehnndisgdisphy
3) department manager
4) sales associate
5) designer
6) curstor

40
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7. Recognize examples of hospitality and management-related occupations
a. food and beverage provisions
1) salesand catering manager
2) food stylist
3) dietitian
4) food demoastrator
b. hospitality
1) maitre dhotel
motel, hotel, resort manager
banquet/convention coordinator
housekeeper
cashier
waiter or waitress
host or hostess
c. services

:333&.88

1) human resource manager
2) home economist
3) quality control specialist
4) staff trainer
d property
1) realestate agent
2) property manager
3) landiord

4)

5) landscape developer

6 .
e. finances

1) loen officer

2) financial advisor

3) bank teller
4) - family money management counselor

41
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ACTIVITY FORMAT

OBJECTIVES:

MATERIALS:

INTRODUCTION:
 DIRECTIONS:

EVALUATION:

FHA-HERO:

TEACHER NOTES: (;

' STATE GOALS:

—_ﬁ‘

COURSE TITLE
Topic
Outiine Relerence




" THE DECISION-MAKING PROCESS

Directions: Apply the steps in this process to make -a decision.

1. DEFINE PROBLEM: Be specific and it will be easier to solve.

2. GATHER INFORMATION: Use a variety of resources.

3. WEIGH ALTERNATIVES: Consider pros and cons of each idea.

4. .MAKE DECISION: Select decision which is best for you, others, and the environment.

5. EVALUATE DECISION: Judge the outcome and consider whether to repeat.
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SELF-CONCEPT IS COMPOSED OF THREE ASPECTS

OBJECTIVES:
Define the components of self-concept. .
Transiate how self-concept influences each personas an individual, family member,
and worker.
Relate to and communicate with others.

MATERI"* S: '
: Components of Self-Concept transparency

INTRODUCTION:
' Understanding our seif-concept helps us to develop intoweli-functioning individuais,
family members, and workers.

DIRECTIONS:

1. Discuss eachpartofthetransparency. Encourage studentsto give examplesfor
each of the components o explain how self-concept helps or hinders the

2. Transiate the information on the transparency to family and work-related
situations by discussing the following questions: .
a. How does seif-image heip the individual as afamily member? As a worker?
b. Why is ik important to have positive self-esteem when working with tamily

members and co-workers?

¢. Howdowe promote seii-identity in family members and co-workers?

EVALUATION: Hf
Completed in Number 2 above.

FHA-HERO:
Encourage activities to promote the development of a positive seit-concept.

TEACHER NOTES:
Building sell-confidence is a continuous process; therefore, activities must be
provided to encourage the students. A strong self-concept is basic for helping
students to make wise decisions. '

STATE GOALS:
§83-12-C2; $53-12-C3; PDH2-8-M2; PDH2-8-M3; PDH2-10,12-M1; PDH2-12-K1;
PDH2-12-K2. :

|
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A4
How | see myself.

How | imagine myseif
to be or to look.

Role images | perceive.

Courtesy of Child Development/Parenting,
Minnesota Cumiculum Guide

Transporency Master

COMPONENTS OF SELF,-CONCEPT

v
The
evaluative
aspect of

oneself

\\ 4

How | judge myself.
How | evaluate my
self-worth (goodness,

badness, worthiness,
and others).

How | think others
might judge me.

ol

\' 4 ’

The
identity

aspect of
oneself

\\ g
How | am unique.

Who or what | identify
with.

How | am like others.

How others identify with
me.
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e e et E cm s et Al e Ll e e VAR A B AR cut ARG AP L b T

DIMENSIONS FOR UVING

A2

APPRECIATING PERSONAL WORTH AND IMPORTANCE

OBJECTIVES: .
Identify personal characteristics.

Determine ways in which an awareness of personal characteristics promotes
individual growth, family membership, and worker productivity.

Demonstrate responsibility for carrying out an activity.

MATERIALS: '
One copy of Accepting Myseif handout for each student

INTRODUCTION: '
Focusing onour personal characteristics as individuals can help us to function better
as individuals, family members, and workers.

DIRECTIONS:
1. Have each student compiete all the sections of the handout.
2. Discuss the following:
a. Why are each of the sactions on the handout important for individual
development?
b. How do each of the sections influence family relationships?
c. How do each of the sections influence workers on the job?

EVALUATION: :
Wirite a paragraph describing how self-acceptance and recognition of strengths,
weaknesses, and uniqueness promote personal growth, family relationships, and
worker productivity. ,

FHA-HERO: .
Examine strengths, weaknesses, and uniqueness of the officers and members.
Determine who is best suited for specific committee assignments.

TEACHER NOTES:
B if students have difficulty gendralizing how the information applies to famity and work

situations, use specific examples to begin the discussion. if the students dwell on
negatives, discuss how these can become positives.

STATE GOALS:

PDH2-10,12-M1; PDH2-8-M2; PDH2-12-K1; $53-12-C3; SS5-8-12;555-8-J2; LA1-
8,10,12-G1;LA2-8-82;LA2-10-B3;LA3-8,10,12-B1;LA3-8,10,12-C1;LA3-8,10,12-
E1; LA4-8-D1; LA4-8-D2 ; LA6-8-C2; LAG-10-C1; LAB-10-C2. .

II




ACCEPTING MYSELF

These are the things | accept about myseif:

These are my strengths:

These are my weaknesses:

These are the things that make me unique:

(8] 4
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1AS
DEVELOPING SELF-ESTEEM
OBJECTIVES: )
Identiy examples of development that lead to positive self-esteem.
Read and follow directions.
MATERIALS: .
One copy of Shaping Up My Self-Estesm worksheet for each student
INTRODUCTION: )
Sel-esteem develops through self-evaiuation. By using self-analysis, it is possible
to identity personal characteristics and build upon them over a period of time.
DIRECTIONS:
1. Define the words in beid on Shaping Up My Self-Esteem worksheet.
2. Compilete the worksheet.
EVALUATION:
For each of the statements on the worksheet, write how the information helps you
to develop seli-esteem.
FHA-HERO:
Encourage the officers to practice giving and accepting praise and criticism to
develop self-esteem in themselves and others.
TEACHER NOTES: '
Role play praise and criticism to help students practice accepting and giving praise.
Discuss how they feel after each role play.
STATE GOALS:
LA1-8,10,12-D1; LA1-8,10,12-G1; LA2-8,10-B2; LA2-8,10,12-D1; LA2-8-D2; LA2-
10-83; LA3-8,10-B1; LA3-8,10,12-C1; LA3-8,10,12-E1; PDH2-8,10,12-K1; PDH2-
10,12-M1; PDH-12-K2.
Q _ N
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SHAPING UP MY SELF-ESTEEM

Worksheet

blrocﬁom: Complete the following statements as a way of examining your solf-esteem,

. My positive characteristics include . ..

. 1 accept praise in the following ways . . .

. | accept criticism in the following ways.. . .

. Praise and criticism helpme to. ..

. Being involved with people and activities heljpsme to . ...

. Ways in which 1 trect ofhers_with respect and consideration include . ..

DA-16
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PROMOTING SELF-SUFFICIENCY

OBJECTIVES:
Define seli-gutficiency.
Name examples explaining how self-sutficiency canbe developed in each indivicual.
Read and follow directions.

MATERIALS: .
One copy of the Self-Sutficiency worksheet for each student or group of students

INTRODUCTION:
- Agel-sufficient individual knows whenand how to askfor help; the individual exhibits
independence; and the individual develops himse or hersell into a personal
resource. Sell-sufficiency is learned and developed through personal experiences
at home, school, and work.

DIRECTIONS:
) 1. Digtribute the Seif-Sutficlency worksheet to each individual orto each group ot
" students.
2. Define selt-sufficiency by discussing the meanings of each of the topics onthe
worksheet. Include information from the content outline (I A 4 a-c).
3. Foliow the directions on the worksheet.

EVALUATION:

List five examples of activities you penonn at home or schooil which demonstrate
your sel-sumciemy

FHA-HERO:
Discuss self-sufficiency as a basis for leadership.

TEACHER NOTES:
invite an empbyerto class to discuss why self-sufficiency is important on the job.

STATE GOALS: :
PDH2-10-K6: PDH2-10,12-M1: PDH2-12-K1; SS3-12-(G2;SS5-8,10-12; $S5-8,10,12-
J1; SS5-8~J2.
. |
= S —— — — — :
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SELF-SUFFICIENCY

Worksheet

Directions: The following are definttions of self-sufficiency. In each of the sections, write
exampies of ways in which you can develop vour self-sufficiency.

Develop yourself into a personal resource.

Know when and how to ask for help.




OBJECTIVES:

INTRODUCTION:

DIRECTIONS:

b M

EVALUATION:

FHA-HERO:

PRACTICING SELF-TALK

Give exampies of seli-tak.
Predict the benefits of using self-tak.
Relate to and communicate with others.

Self-Talk transparency : '
One copy of Practicing Self-Talk Situations

Sel-talk helps you 1o accomplish goals, build self-esteem, and may serve asabasis
for seif-control.

Define seli-talkk by discussing the transparency.

Read each sekf-tak situation to the class or cut the situations apart and have
students draw a situation and read it aloud.

Allow silence after each situation is read to have students practice seli-tak.
Have students share their seii-talk ideas to provide additional examples of ways
inwhich individuals use seif-tak. (If a siudent uses negative examples, take time
to discuss how a negativé couid be converted into a positive example.)

Write five benetfits to the individual of using seif-tak.

Tead\theofﬁcamieﬂ-takskiusto heipthemworkwithindividuals inthe organization.

TEACHER NOTES:

.STATE GOALS:

Use personal examples of seii-tak 1o help students see the benefits.
Take time for silence in other lessons for students 10 practice sei-tak.
Determine how seif-tak may be used in family and work situations.

LA2-10,12-A1; LA2-8-A2; LA2-8-B2; LA2-8-C2; LA2-8-D2; LA2-8,10,12-F1; LA2-
8,10-F2; LA2:8,10-F3: LA2-8,10-F4; LA3-8,10,12-B1; LA3-8,10-C1; LA3-8,10,12-
E1: LA4-8-A1;LA4-8,12-D1; LA4-8-D2; LA4-8,10-E; LA4-12-E2;1 A6-8-C2; PDH2-
12-K1; $55-8,10-12; $S5-8-J2; $85-8,10-L2.

SR
et ——
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Transparency Master

SELF-TALK

. Worksheet

TALK to yourself in a positive manner.

PROMOTE an "I Can* attitude.

+

PROGRAM yourself for specific predetermined results.

REPEAT desired outcome over and over in your mind.

18] |
D
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PRACTICING SELF-TALK SITUATIONS |

You slam your fingers in the car door.

You are running late, hurrying as fast asyou canto get to the post
office to mail an important package before closing. -

You feel very upfight before the test is passed out in class.
You are waiting for the teacher to retum the tests.

You know you are late, and your parents will get after you when
you come through the door.

You completed your homework, but you misplaced it and
cannot find it when it is time to go to school.

You are going for your first job interview, and you want the job
very much,

You have to give a speech, and you are very nervous.

. Your friend constantly picks on you, and you are tired of the

obnoxious behavior.
Your friend constantly interrupts you when you are talking.
Your parent is cohs’ronﬂy telling you what to do.

You are running in arace, and you are getting very tired, but you
want to be the winner.

You feel hungry. and you want to eat the entire bag of chips.

Every time you go into the maill you head for the video game
areq. :

Your friends make fun of you for standing up for what you believe.
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EMPLOYING VISUALIZATION

OBJFCTIVES: .
Determine how 10 practice visualization to improve selt-concept.
Identity opportunities for employing visualization.
Relate to and communicate with others.

MATERIALS:
Visualization transparency
- Magazines of interest to teenagers -

INTRODUCTION:
Visualization meane to picture ideas in your mind. These mental pictures represent
a goal to work toward. Visualization also helps individuals teel good about them-
seives and work through problems and situations.

DIRECTIONS: _
1. View the transparency and discuss how to practice visualization.
2. Close youreyes and sualize something youwantto do or the person you want
to become. )
3. Think about these questions:
a. Whatis necessary to achieve my goal?
b. Willl noedtime? (pause) Helpfrommy friends? (pause) Money? (pause)
Aneducation? (pause) Willi needtobe alone? (pause) Whatplan of action
is needed to accomplish my visualization? (pause)

EVALUATION:
Have each student select and mount a picture that represents a visualized goal.
1. Write a caption above the picture describing the goal. .
2. Below the picture write a plan of action to follow in order to reach the
visualized goal. -

FHA-HERO:
Practice visualization when planning programs and activities.

TEACHER NOTES: -
: Incorporate the steps in the decision-making process as you discuss visualization.

STATE GOALS:
LA2-8-B1: LA2-10,12-B2; LA-8,10-F3; LA3-8,10,12-B1; LA3-8,10,12-E1.
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Transparency Mdster

VISUALIZATION

Reinforce mental image through selection
and dispiay of photos or pictures of the
desired goal or personality change.

Use IMAGINATION to
form a mental picture of
cchiev_emen'r.

Program subconscious
mind for specific results.

DA-27
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OBJECTIVES:

MATERIALS:

DIRECTIONS:

EVALUATION:

FHA-HERO:

STATE GOALS:

" INTRODUCTION:

TEACHER NOTES:

REVIEWING THE COMMUNICATION PROCESS

identify the components of the communication process.
Analyze how the communication process functions.
Follow directions.

The Communication Process transparency

Communicating with others is essential. An understanding of the communication
process helps individuals to relate to one another.

1. Reveal one section of the transparency at a time. Discuss the meaning of each
of the words. :

2. Invite two students to come to the front of the class to demonstrate the
communication process. identify one person as the sender and the other asthe
receiver. '

" Give the sendertime to formulate ideas and thoughts. He or she should jot

down the intended message.

Have the sender communicate the message nonverbally or verbally.

invoive the remaining class members by having them write their transiation

of the message. : '

Ask the receiver to provide teedback to the sender.

Vote by a show of hands it the message received was interpreted as the

sender intended.

Examine the intended message and discuss why the message was or was

not received correctly. identify any distractions (noise) that occurred during

transmission of the message. ‘

3. Repeat the process, using other students to practice the communication
process.

oo 0O P

-
.

Develop a list of ways to ensure positive communication.

Use the communication process with the officers to help themwork with one another

and the membership more effectively.

Identity how the communication process helps people relate to one another at home,
school, and work. To add humor, have students share a humorous communication
experience. )

LA1-8,10,12-C2;LA1-8,10,12-D1;LA2-8-B2;LA2-8,10,12-C1 iLA2-8-D1;LA2-8,10-
D2; LA2-8,10,12-F1; LA-8,10-F2; LA2-8,10-F3; LA2-8,10-F4; LA2-10-B3; LA2-10-
D3; LA3-8,10,12-B1,LA3-8,10,12-E1; LA4-8-A1; LA4-8,12-D1; LA4-8-D2; LA4-
8,10-E5; LAG-8-C2; LAG-10-C1. ’
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Transparency Master

THE COMMUNICATION PROCESS

N > > Sender
Source of message
. §_ AN j/
g ‘Encoding
. @ Formulation of ideas and thoughts
, o N
i o
o \L
&
a
3 4\ * Noise Noise *
g Message
~ Transmission of Verbal and Nonveroal
words and actions
*Noise Noise *
N\ \L
AN Qecoding
Translation of message
S N \L
=
a Receiver
o Recipient of message
N\ l
Z Z
A AN

* Distractions during fransmission of message:
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OBJECTIVES: |

MATERIALS:

DIRECTIONS:

EVALUATION:

FHA-HERO:

——

INTRODUCTION:

|

.!DENTIFYING WAYS COMMUNICATION IS ACHIEVED

identity ways communication is achieved.

Compare communication theory with practice.
Demonstrate responsibiiity for carrying out an activity.
Know how to use information.

How We Communicate transparency
One copy of Recording My Communications worksheet for each student

Communication is achieved by the following: listening, speaking, reading, and

writing. More time is spent listening and speaking than reading and writing.

DAY 1 : '

1. Invoive the students by asking them to guess the percentage of time each of
them spends communicating by listening, speaking, reading, and writing.

2. Compare the students’ responses with the information on the transparency.

3. Distribute Recording My Communications worksheet.

a. Define examples of listening such as listening during class, listening to TV
or radio, and listening to others. Define speaking as time spent talking. Add
other exampies as questions arise. '

Review the directions on the worksheet. _
Start recording time with the beginning of this class hour and continue for
seventeen hours.
Encourage students 1o roundoffthe amount of time spent on communication
1o the nearest quarter hour to simplify caiculations.
e. Demonstrate how to compute percentages i students are not familiar with
the process.
DAY2 :
1. Havethe students compare their percentages with the transparency. Determine
differences and similarities.
2. Compute the class average and compare with the transparency.

a 00

Compiete the following in writing or as discussion items:

1. “The four ways in which communication is achieved are . . . ."

2. *The percentage of my time spent communicating is ditferent from or similar to
the percentage on the transparensy because . . . .°

Encourage the officers to pian meetings so that there is a balance of listening and
speaking. Help students determine the most appropriate means of communication
for each activity. :

e —————————————— ——
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TEACHER NOTES: . , : ~
This activity requires two days for completion. Emphasize the math applications.
Discuss which form of communication is most effective to recall information.

STATE GOALS: . :

' LA1-8,10,12-A3; LA1-8,10,12-F1; LA1-8,10,12-G1; LA1-8,10,12-E2; LA2-8-D2;

LA2-10-D3; LA2-8,10-F3; LA2-8,10-F4; LA3-8,10,12-A1; LA4-8-D1; LA4-12-E2;

M1-8-B3: M1-8-B4: M1-12-E2; M1-12-D1; M6-12-A1; M6-12-E1;M6-12-E2, M6-12-

H1: M7-8-D1:M7-8,10,12-E1; M7-8-E4; M7-8,10-ES; M7-8,10-E6; M7-8,10,12-G1;
M7-8,10-G4; M7-12-E2.

g3 | 66




Transparency Master

HOW WE COMMUNICATE

40% of our time is spent
LISTENING

35% of our fime is spent
SPEAKING

15% of our time is spent
READING

10% of our time is spent
-WRITING
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RECORDING MY COMMUNICATIONS

Worksheet

Objeciives: Esﬂmatomeanomtofﬂmyouspendcomnloa . Calculate the percent of
mmm.m.modng.mdwuﬂng. e aoe
Shep 1: Rwomﬂmomtofﬁmm%wmhmwvmhonmm. Wiite

theammtofttnemderoochcafeggry below. Use a 0 to indicate no com-
munication. Total the columns at the ftom of the chart.

Listening Speaking Reading Writing

6-7AM
7-8AM
8-9AM
9-10AM
10-11 AM
1-12AM
Noon - 1PM
1-2PM
2-3PM
3-4PM
4-5PM
$5-6PM
6-7PM
7-8PM
8-9PM
9-10PM.
10-11PM

Total Hours
$iop 2: Determine the percentage or time you spend in the Individual categories by dividing ooéh total

by seventeen hours.
% Speaking %
% Witihg __ o«

Listening
Reading
66 T
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RECOGNIZING THE .NEED FOR CONCENTRATION ’ iBsH

OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

STATE GOALS:

- TEACHER NOTES:

Analyze why concentration is both difficult and important.
Identify concentration skills necessary to improve communication.
Relate to and communicate with others.

Home economics textbooks or periodicals

We speak at a ditferent rate of speed than we are capabie of listening. One of the
reasons why we may not remember information is due to this speaking/listening
ditferential. Listening requices concentration. We only remember about 50% of what .
we immediately hear. This drops to 25% after forty-eight hours.

Read two paragraphs from the materials provi-ied at a fast rate of speed.
Ask several students to tell you what they ruinember after listening to the

paragraphs.

Discuss why it was difficukt to remember.

Reread the same paragraphs at a very slow rate of speed.

Ask several students to tell you what they remember. :

Discuss why it was ditficult 10 remember during the fast and the siow readings.
Exchange suggestions that would make & easier to listen, remember, and
concentrate.

Practice these suggestions by reading the same or different paragraphs.

® Novsnm® P

Explain orally or in writing:
1. Why does listening require concentration?
2. How can positive listening skills improve communication?
3. How do poor listening skills limit communication?

Help officers and members to speak at a rate that encourages the listener to
concentrate on the message. ‘

Select reading materials that inciude information you believe the students should

know.
Apply concentration information to communicating with young children, the eiderly,
and the hearing impaired. Encourage students to try to read lips as they listen.

LA2-8,10-B2; LA2-8-C2; LA2-8,10-D2; LA2-12-D1; LA2-8,10,12-F1; LA2-8,10-F2;
LA2-8,10-F3; LA2-8,10-F4; LA2-10-D3 ;LA2-10-E2;LA3-8,10,12-B1; LA3-8,10-C1;
LA3-8,10,12-E1; LA4-8-D1; LA4-8-D2; LA4-10-A2; LAG-8-C2; LAB-10-C2; SS5-8-
E1; PDH2-8-K4; PDH2-12-K1; BPS3-8-B2; BPS4-8-D1; BPS4-8-J1; BPS4-10-F1;
BPS4-10-G1.

o ——
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PRACTICING WAYS TO IMPROVE ACTIVE LISTENING

OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

Define methods of active listening.
Practice active listening skills.
Relate to and communicate with others.

Active Listening tranisparency
information Cards To Practice Active Listening sheet, cut apan

Communication is not hearingwords but understanding the meaning of whatis being °
conveyed. It takas practicing active listening skilis to relate and communicat
effectively with others. .

1. Use transparency fo define methods for active listening. Discuss and give
examples for each lkine.
2. Do the following to practice active listening:
a. Divide class into groups of four.
b. Have a studentinthe group draw one information card aixd read k to another
student.
¢.. Havethe studentspractice the active listening skilislisted onthetransparency.

Compilete this statement:
“To practice active listening, you shouid . . . .~

Discuss the vakie of active listening. Explain why officers and members need to
become active listeners.

TEACHER NOTES:

STATE GOALS:

Some students may benefit by writing or selecting their own paragraphs fot reading.
Continualiy reinforce active listening. Discuss ways inwhich active listening improves
communication at home, school, and work.

LA2-8,10,12-B2; LA2-8,10-D2 ;LA2-8,10,12-F1 ;LA2-8,10-F3; LA2-8,10-F4; LA2-
10,12-B1; LA2-10-D3; LA2-12-D1; LA4-8-A1; LA4-8,12-D1; LA4-8-D2; LA4-10-A2;
LA4-12-E2; LAG-8-C2. '
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Transparency Master

 ACTIVE LISTENING

REPEAT the information

PARAPHRASE the speaker's words

CLARIFY by questioning
SUMMARIZE the conversation mentally and/or verbally

TOLERATE silence
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INFORMATION CARbS TO PRACTICE
ACTIVE LISTENING

tensionthat canbe causedbychanges ‘| you want to shop. The mail-order com-

in our lives. When your tum comes o ', pany sends you a catalog. You mark

speak in front of the class, your heart what you want on a form and retumn i

begins to pound. When your fother with a check ormoney order. Inaddition

makes you stay home one night, you

scream and yell. Both are examples of forpostage andhandling. Deliverytakes

responses to stress.

|

|

|

|

|

|

|

|

|

!

|

|

to the cost of each item, you pay a fee |
|

|

|

a foew weeks. :
-

Allcolors are biends of the three primary Parents influence their children through

colors—red, yellow, andblue. The three heredity and thé way they rear them.

But we are largely responsible for the

secondary colors—orange, green, and

violet—are made +v mixing an equal final product we call ourselves. Your

amixture of yellow andblue, orange isa lessons, but you must do the practicing

mixture of yellow and red, and violetis a to leam the skil. You also have the

mixture of red and blue. Allother colors responsiblity for keeping your body

|
|
|
|
|
i
|
!
|
|
amount of two primary colors. Green is || parents canbuyyouaguitarand pay for
|
|
|
|
|
|
|
: healthy and fit.

DA-42 Courtesy of Creative Living: Basic Concepts in Home Economics,
Glencoe Publishing Co.
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OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

‘ ELICITING INFORMATION THROUGH QUESTIONING

Pmmmmmmtoommoobmermm.
Evaluate questions and responses.
Relate 10 and communicate with others.

One copy of Statements To Be Changed
One copy of the Questioning Checkiist for each student

Sometimes we expect people o respond in certain ways to our questions or
commands. When the response is not what was anticipated, we feel as though the
other person is not paying attention to us. Wording questions 10 receive accurate
Wmmwmmmqmwmm. Practicing ques-
tioning techniques improves the amount of feedback received. .

1. Have a student draw from the Statements To Be Changed and read it 1o the

class

2 Ask that student 10 reword the statementto inciude questions and conversation,

and then present that information to another classmate. For example, the
statement, “Clean out the garage” might be reworded, “The garage is in such a
mess neither of us can get our bikes out. Could we set a time for the two of us
tomamammurlmmmm»gmm
* immediste response. : :

3. Ask the remainder of the class %0 use the Questioning Checklist to do the
following: '
a. examine the questions for clarity.
b. analyze the sender's questioning techniques.

4. Discuss the questions and responses. Suggest improvements.

5. Continue the process until all statements have been drawn.

Rewrite these statements 10 elicit information through questioning.
1. *"Stop at the grocery store and pick up our unch.”
2. “Quit chewing on your nalls.” .
3. *Stop bothering me; | want to watch TV.”

Conduct a training session for the leade. . - ; the organization to teach them how to
formulate questions.

TEACHER NOTES:

Encourage students to share statements that they would like to improve upon.
Discuss the importance of clearly worded questions for both the sender and the

receiver. Focus on the situation and not on the individual.
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STATE GOALS: : S

| LA1-8,10,12-A2; LA1-8,10,12-D1; LA2-8,10,12-A2; LA2-8-B2; LA2-10-B3; LA2-
8,10,12-C1; LA2-8-C2; LA2-8-D2; LA2-8,10-F2; LA2-8,10-F3; LA2:8,10-F4; LA2-
12-F1; LA2-12-D1; LA3-8,10,12-D1; LA3-8,10,12-E1; PDH2-10-M3; PDH2-12-K1;
PDH2-12-K2; SS5-8-E.

7
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~ STATEMENTS TO BE CHANGED

& Cut Apart




QUESTIONING CHECKLIST

Direciions: Use this checkiist to determine whether the sender worded the question(s) to
cause any of the following to happen:

Avoids yes or no answers

- Discourages one-word or short phrase resporises

Avoids interrogation

Allows time to think and respond

Encourages elaboration

Avoids two-part questions

Discourages long, hard to remember questions

Does not put words into another's mouth

Avoids predetermining what others think

‘Allows true feelings to be expressed
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OBJECTIVES:

MATERIALS:

EVALUATION:

FHA-HERO:

‘#‘
S — ——

INTERPRETING APPEARANCE

identify how grooming habits and appearance communicate a positive image.
Evaluate impressions given by clothing and grooming habits.
Demonstrate responsibiiity for carrying out an activity. -

One niagazine picture of a person for each student in class

INTRODUCTION:

Clothing and grooming are two elements that communicate nonverbal impressions.
Conclusions are drawn about a person’s values, personality traits, status, employ-
ment, background, attitudes, and moods through observing dress and grooming
habits. . .

DIRECTIONS: -

1. Distribute one picture to each student.
2. Have the students judge how the person pictured is clothed and groomed and
answer the following questions: '
a. What do you think the person values by his or her appearance?
b. What kind of personality do you think this person has?
c. What is the status shown? :
d. Wnat type of occupation is represented by the clothing the individual is
wearing? '
What is the person’s background? R
By looking attheway this person is groomed anddressed, what do you know
about his or her attitudes and moods?
3. Draw a conclusion by answering this question, “Athough you have not met the
individual in the picture, how did you know so much about him or her?”

~o

Completed in number 3 above.

Discuss how your grooming and your dress influences other individuais' perception
of your leadership abilities. Encourage students to dress to represent the organiza-
tion. Present a fashion show to help other students in the school dress to project a
positive image.

TEACHER NOTES:

invite guest speakerstoclassto assist students withdress and grooming techniques.

STATE GOALS:

FA1-12-D1:LA2-8,10,12-F1;LA2-8,10-F2;LA6-8,10-C2; PDH2-8-K3; PDH2-10,12-
K1; $83-12-C2; SS5-8-A2; $55-8-J2; SS5-12-K1.

e ——————
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RECOGNIZING THE NEED FOR PERSONAL SPACE

OBJECTIVES:

MATERIALS: -

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

Determine the need for personal space.
Manage human resources.

Tape measure or yard stick
Any two items such as two books to determine a space

Have you ever felt uncomifortable because someone or something was too close to
yw?mmasonmaybethatyoufmbubblembommmtmw. Eachotus
has an invisible bubble of space around us known as our comfort zone. The size of
the space bubble is determined by our cultural background, emotional state, and
stage in the life cycle. it can aiso expand or contract depending upon the occasion
and the people present.

1. Place two items, such as books, two feet apart. invite two students to stand in
the space between the books. Discuss whether or not they feei comiortable
being that close and why. (The area between 0' 10 2' is known as our intimate

zone.) .

2. Movethe kemsfourfeetapart and have the two students stand withinthe space.
Have them explain why this space feels better or worse. (The area 2'to 4’ apart
is known as our personal zone.) :

3. mmummtmw.ﬂmtmmm%mwmmmml
comiortable within this space. Have them share theirfeelings. (The area4'to 12°
apart is known as our social zone.)

4. Have the students stand as far out of the twelve-foot area as possible. Discuss
how they feel and how they think this distance would affect communication.
(Beyond tweive feet is called our public zone.)

Discuss or write responses to the following: .
1.. Expiain why different peopie have varying needs for personal space.
2. Describe ciccumstances in which our comfort zone may change.
3. How does an understanding of your personal space heip you function in a
relationship at home or in the workplace?

Encourage the officers to use an understanding of personal space to make
individuals feel comfortable.
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TEACHER NOTES:
Have students view a TV program. Determine i individuals on the show are
functioning within a public, social, personal, or intiiate zone. Discuss how your
senses can distinguish the invasion of space.

STATE GOALS:
PDH2-8-M3; $S5-8-C1; $55-10-E2; LA1-8,10,12-G1; LA2-8-B2; LA2-10-B3; LA2-
8,10,12-D1; LA2-8,10-D2; LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,10-F3; LA2-8,10-
F4; LA3-8,10,12-B1; LA3-8,10,12-C1; LA6-10-C1; LA6-10-C2; LA3-8,10,12-E1;
LA6-8-C2.
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DIMENSIONS FOR LIVING
i1C3

PERCEIVING GENDER DIFFERENCES

OBJECTIVES:
Define sex stereotypes.
Recognize which behaviors or actions are communicated differently according to

gender.
identity what influences gender perceptions.

Read and folicw directions.

'MATERIALS: _ '
One copy of Who Should Do &? worksheet for each student

INTRODUCTION: ' | :
We stereotype peopie by their gender: masculine or feminine. We often expect
people to behave in a certain way or to perform specific tasks simply because they
are male or female.

DIRECTIONS: - °
Listed on the worksheet

EVALUATION:

o Listed on the worksheet

FHA-HERO: :
Devote time to helping the members understand gender ditferences and how these
ditferences influence the functioning of the organization. ’

TEACHER NOTES: ,
It may be heipful for the students to recognize that gender differences are neither
good norbad; however, stereotypingtends o be imiting. Use examples of stereotyping
that have discriminated against individuals to help students comprehend the long-
range effects of stereotyping.

STATE GOALS:

LA1-8,10,12-G1; LA2-8-82; LA2-10-B3; LA3-8,10,12-B1; LA3-8,10,12-C1; LA3-
8,10,12-E1; LA6-10-C1; PDH2-8-M1; PDH2-12-K2; PDH3-8-E4; §83-12-C3; §S3-
12-G1; SS5-8-i2.




WHO SHOULD DO IT?

Worksheet

Directions: Read the tasks or activities listed and check (v) who (MALE or FEMALE) shouid be
responsible. If both a male or female are equally quailified. check the ETHER
column. .

MALE FEMALE EITHER Task or Activity

Do the laundry

Serve in the amned forces
Pay for a date

Cany out the garbage
Piay with dolis

Drive a semi-fruck
Prepare meals
Clean house
Service the car
Have plerced ears
. Diaper the baby
Pay the bilis

Have a credit card
. Buy groceries
Walk the dog
Makethebed
. Weor pink clothing
Invest money

Buy gifts for family and/or friencls

20. Moke doctor or dentist appointments

.Q....................................6‘*........

Evaluation: On the back of this sheet answer the following:

0 ® N O ¢ A LN~

—
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1. Examine each of the ltems that you have checked. -
Q. Exploinwhyyoufoelamdeorfemdebbes’tquouﬁedtopeffonnthesetosksorocﬁvmes.
b. Wheredoyoummexpecfoﬁomformdemdfemderoleswamlecmed?

2. Examine those tems that you believe could be done by either a male or a female. Why did you
make this choice. :

3. Cicle the tasks or activities you perform now or expect to perform in the future.
a. Compare your cikcled answers with your checked marks. Are your expectations for others the
same as for yourself? Why or why not?

b. Why do we tend to label ourseives and others according to gender?

c. How does gender labeling heip or hinder us?

DA-583
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OBJECTIVES:

MATERIALS:

DIMENSIONS FOR LIVING
Neads And Wans
HA2

EVALUATING NEEDS AND WANTS
ACCORDING TO PERSONAL VALUES

Evaluate needs and wants according 10 personal values.
Recognize how personal values influence the decision-making process.
Demonstrate responsibility for carrying out an activity.

One item of clothing—a pair of brand name jeans or a T-shirt

Chalkboard

One copy of the Decislon-Making worksheet (located at beginning of DIMENSIONS
FOR LIVING Activities) -

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

Our values influence our dacisions. Each of us has different vaiues. Sometimes
circumstances cause us to aker our values and make tradeoffs.

Make a list of personal values on the board as the students use the item of clothing

to answer the following: '

1. Why would you consider having this item of clothing in your wardrobe? (Define
the problem.)

2. Let's pretend you are in the store about to purchase this tem. What wouid be
going on in your head? (Gather information.)
a. What would influence you to buy or not buy the item?

b. Howwouid the amount of money you have in your billfoid influence whether

or not you wouid make the purchase?
c. Would you consiier quality or price more important? Explain why.
3. What are the advantages and/or disadvantages of this iem? What is the basis
for determining your answer? (Weigh altematives.)
a. How would previous decisions with similar kems intiuence your buying
decision?
b. Would you choose 1o pay the price listed on the tag or wouid you spendtime
shopping around for the same item in another store?
4. How would you reason through the decision to make this purchase? (Make the
decision.)
5. I youwere twenty years older, would you buy or not buy the item? (Evaluate the
decision.) '

Evaluate your needs and wants by determining how each of the vaiues listed onthe
board influenced your decision.

Discuss how individual and/or group needs and wants influence decision-making
within the organization.

— R
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? TEACHER NOTES: ,
o Hobtmmaemnpplymeiuomatbnustodonmeboardtopthersituatiomwch

as selecting a job, a mate, a car, or a home. Review the decision-making process.

STATE GOALS: :
§51-8-D1: S53-12-C2; SS5-8-A2; $S5-10,12-K1; $S5-10-K2; SS5-10-L2; §85-12-
C1; SS5-8-D1; LA2-8-C2; LA2-8,10-D2; LA2-8-E3; LA2-8,10-B2; LA3-8,10,12-B1; .
LA3-8,10-C1; LA3-8,10,12-E1; LA4-8-D1; LA4-8-D2; PDH2-8-K4; PDH2-8-M3; '

l ‘PDH2-10-K6; PDH2-12-K1.
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DIMENSIONS FOR LIVING
Needs And Wanis
“A‘.‘

IDENTIFYING ABRAHAM MASLOW'’S HIERARCHY OF NEEDS
AND .
INTEGRATING HOME ECONOMICS EXAMPLES WITH
LEVELS OF MASLOW’S HIERARCHY

OBJECTIVES: :

integrate your personal needs and wants with Maslow’s Hierarchy of Needs.
Correlate home economics examples with levels of Maslow's Hierarchy.
Read and follow directions.

MATERIALS: '
One copy of Classify Your Needs worksheet for each student

iNTRODUCTION: :
: Each of us has needs. Abraham Masiow has classified needs intoa hierarchy. The
lower lavei of the hierarchy consists of fundamental needs whichmustbe reasonably
satisfied before progréssing to higher-level needs to reach your full potential.

DIRECTIONS:
' 1. Discuss and interpret the leveis of Maslow's Hierarchy of Needs by using
information from the content outline (Il A3 a-g).
2. Correlate home economics examples of food, clothing, housing, and accesso-
rmAwith the person according tothe leveis of the hierarchy using content outline
(NA4ad).
3. Review directions and compiete the worksheet.

EVALUATION:

Examine all the lines you have drawn.

1. Determine five dlustrations of needs not included on the worksheet. identity
the nierarchy level fulfilled by each illustrated need.

2. GlnfouuunplnofwminwhiehMubw’smedsaremotinahieramml
order. (Example, people satisty their hunger before becoming concermned about
artistically aranged food on expensive china.) :

3. How are Masiow’s needs being met in your iife at home, at school, and in your
current or future job?

FHA-HERO:
Apply Maslow’s hierarchy to personal needs fulfilled by the organization.

TEACHER NOTES:
Many exarmples may need to be shared to apply Maslow’s theoty 10 daily life.

STATE GOALS:
BPS2-8-F4; LA1-8,10,12-D7; LA1-8,10,12-E2; LA1-8,10,12-G1; LA2-8,10,12-D1;
L.Ag-B-DZ; LA2-8,10,12-F1; .A2-8,10-F3;LA4-8-A1;LA4-8-D1; PDH2-8-K1; PDH2-
8-Qt. '

_—_—_?—_____—_—_—q
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CLASSIFY YOUR NEEDS

/ Worksheet

Directions: Show a relationship between the naeds and illustrations by connecting them
with a line.

Needs
According to Maslow ] llustrations of Needs

Buy nonflammabile gaments

Eat to satisfy appetite
Physical )
Satisfaction of Exhibit Individualism through housing and intertor
hunger, thirst : selection :

Purchase clothing to demonstrate prestige

Safety and Security Cuitivate interpersonal relationships
Protection from physical «
harm and danger Buy safe. wholesome food products

Waear ciothing simiiar to peers

Love and Acceptance install locks on doors
Friendship, affection,
and praise Enjoy eating with friends

Live in a *proper’ neighbormood
Self-respect,

Waear clothing fo k dry. warm, or cool
competence, recognition %P cry .

Dispiay siatus symbois in the home

Accapt oneself
Self-Actualization

Fulfilment, individual Seek career for personal growth
expression

Feel seif-confident and comfortable about
yolrself

Share dreams and ideas
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DIMENSIC'NS FOR LIVING
Heritage
WB1at

DEFINING CULTURAL TERMINOLOGY

OBJECTIVES: o
Write questions to define cuitural terminology.
Apply cultural terms to personal situations.
Know how 10 use information. -
Demonstrate responsibility for carrying out a project.

MATERIALS:
One copy of the Deflning Cultural Terms worksheet for each group of students

INTRODUCTION:

: One way to become more aware of yoursell is to acknowiedge your family heritage.
Some of the terms used to define family heritage include customs, values, traciitions,
culture, and ethnic background. Defining these terms helps you to recognize that
family heritage is made up of many pans.

JIRECTIONS:

Divide class into groups of four.

Distribute worksheets.

Encourage discussion about the answers and agreement before writing the
-questions.

Reveal the answers.

a. Whatis a custom?

b. Whatis avalue?

c. Wnatis a tradition?
d
e
f.

> WP~

. What is culture?
. What s ethr:ic?
What is heritage?

EVALUATION:

1. Have students rewrite the questions to include their family. (Example: What are
my family's customs?)

2. Give examples for each rewritten question. (Example: What are my family
customs? Forour birthdays, we choose our favorite restaurant and go out to eat
together.)

3. Write the advantages/disadvantages of understanding your cultural heritage.

FHA-HERO:
Discuss the customs, values, traditions, and so on of the organization. Determine
how these influence the organization.

TEACHER NOTES:
Encourage the students to use the dictionary to check their work. Apply the terms
10 the school setting to help them generalize the definitions.




F -t u-v:';.- - f—?iﬂ':kvﬂ.mm,-prﬂ"wv MR A A - A Okt A S AN XY ™

DEFINING CULTURAL TERMS

Directions: Each phrase below defines a cuttural term. Match the foliowing words with
the correct definition. Each word is used only once. Wiite your answer as
question. .

'VALUE CULTURE  ETHNIC  CUSTOM HERTAGE.  TRADITION

A group's habitual or usual way of behaving or making cholces.

Something the group believes in or feels is important.

A custom or value handed down to and followed by the next generation.

The customs and values that identify a group and make it distinct from other groups.

The characteristics of a group or nationaiity that retains part or ail of its customs, values.
or kanguage while living in another cuiture.

The sum total of history, customs, and values which an individuai receives by virtue of
being bom into a certain cuitural group.
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DIMENSIONS FOR LIVING
Family Herltage
. ns2
FOCUSING ON ETHNIC BACKGROUNDS
OBJECTIVES: _ 4 .
identify ways ethnic customs influence family heritage.
Determine how ethnic background impacts decision-making.
Demonstrate responsibiiity for carrying out an activity.
MATERIALS:
One copy of Ethnic Focus worksheet
INTRODUCTION:
Our heritage is a blend of many components. Developing an awareness of ethnic
intluences helps an individual to foster an appreciation of family heritage and 1o
recognize a multicultural society.
DIRECTIONS:
1. Complete worksheet.
2. Share responses with the class. .
3. . Use the worksheet as a basis to interview atriend or relative in order to verity and
add to the information.
EVALUATION:
Write a paragraph summarizing the information from the worksheet and the interview.
inciude how your ethnic background influences decision-making.
FHA-HERO: :
Invite guest speakers to share information about their ethnic background in order to
increase multicultural awareness.
TEACHER NOTES:
Develop an awareness of a multicultural society by having students bring ethnic kems
to class for “show-and-tel.” On a worid map or globe, locate the country from which
the item originated.
STATE GOALS:

LA3-8,10-A3; LA3-8,10,12-81; LA3-8,10,12-C1; LA3-8,10,12-E1; LA4-8,12-D1; LA4-
8-D2: LA4-8,12-E2; LA4-8-E4; SS3-8-D1; SS3-10-E1; SS3-10-H1; SS3-12-H1.
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ETHNIC FOCUS

Worksheet

Directions: Select an ethnic group. In each category list examples that represent this

group.

RELIGIOUS
INFLUENCES:

COMMUNITY
ACTIVITIES:

HOLDAYS AND SPECIAL OCCASIONS:

FAMILY CUSTOMS AND TRADITIONS:

FOODS: CUSTOMS
AND TRADITIONS:

CLOTHING AND
ACCESSORIES:

DA-67




e WL ATLELTRL Ly e AL e R et

DIMENSIONS FOR LIVING
Poer Pressure
et

DEFINING PEER PRESSURE

OBJECTIVES: .
Define peer pressure.
Determine positive and/or negative effects of peer pressure.
Examine short- and/or long-term effects of peer pressure.
Relate to and communicate with others.

MATERIALS: :
One copy of What Is the Effect of Peer Pressure? worksheet for each student

INTRODUCTION:
Peer pressure can be both positive and negative. it canalso have short- and long-term
impiications for an individual. The results of peer pressure depend upon how you
handie the pressure.

DIRECTIONS:
Inciuded on worksheet.

EVALUATION:
Oral evaluations included in number 3 on the direction sheet.

FHA-HERO:
During officer training, discuss peer pressure and its short- and long-range effects on
the individual and the organization.

TEACHER NOTES:
Encourage students to recognize that peer pressure continues throughout our ietimes.
Give additional exampies to show how peer pressure influences individuals onthe job.
Responses 10 the sikuations may be role played t0 help students analyze the resuils
of peer pressure.

STATE GOALS:

LA1-8,10,12-A3; LA1-8,10,12-D1; LA1-8,10,12-G1; LA2-8-B2; LA2-10,12-A1; LA2-8-
D1:LA2-8,10-D2; LA2-8-E3;LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,10-F3; LA2-10-83;
LA4-8-A1; LA4-8,10-C2; LA4-8-D1; LA4-8-D2; PDH2-8-M3; PDH2-10-M1; PDH2-12-
K1; $S3-12-G1; SS5-8-C1; §S5-10-K1; $S5-10-L1; §85-12-C1.

N S— E— _|
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WHAT iS THE EFFECT OF PEER PRESSURE

Worksheet

Directions: 1. Read each situation.
2. Determine if the peer pressure will have a positive or negative effect on the
individual(s).
3. Explolniheshort-ondlong—fangeeffectsofpeerpresureuponthehdividuol(s).

1. Sethasks Tom todo his assignment. Tomsayshe'ldo it if Seth will lend him his bike for the
weekend. Seth agrees and Tom completesthe assignment. Sethtumsinthe assignment
as his own work.

Tom had such a good time shoving Seth’s bike to his friends that he aidn't have fime to
do his own assignment. Tom tums in the same assignment as he completed for Seth.

3. Mary convinces Kéro to buy a more expensive sweater than she intended to buy.

4, Donny's mothef gives him her credit card tomake a purchase for her. While at the mall,
he runsinto afriend at the leathershop. Hisfriend co:vinces Donnytocharge the leather
coat that he's been looking at for weeks to Donny’s mom’s credit card.

Two boys are walking through the parking lot. They admire some expensive wheel
covers. One dares the other to remove the covars.

6. Alison doesn't have the mcney for a new dress for the prom. Her friend sugges:s that
Alison charge the dress on Friday. wear it, and retum it on Monday.

7. Dorissa goes to a parly. Drugs are avallable. Her friend says, *Just try this once: it won't
hurt you.*

8. Phiippe promised that he would be home by midnight. He knows that if he is going to
be late he should callhome. Philippe's fiend calls him a*Momma's baby* when Philippe
says he's going to call home.

Shiley recognizes her report cardinthemail. She knows that her grades dropped during
the grading period. Her friend suggests that she open the letter and sign her parent's
name on the report card and retum it.

Jake just got his driver's license and takes hisfriend for a ride. Jake's friend says, ‘Let's see
how fast the car will go.*

DA-N
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OBJECTIVES:

MATERIALS:
INTRODUCTION:

DIRECTIONS:

EVALUATION:

DIMENSIONS FOR LIVING

: He?
ACKNOWLEDGING THE PRESSURE TO CONFORM

Identify ways individuais cornform to peer pressure.
Relate to and communicate with others.

None

Many individuals feel obligated to conform to their peers in order to be accepted.

1. Explain the following guidelines for responding to the questions:

a.

b.

c.

Raise your hands toward the ceiling if you would say Yes or agree with the
question.
Lower your hands toward the floor it you would say No or disagree with the

Fold your arms in your lap if you have no opinion.

2. Answer the following questions with the appropriate hand gestures:

b.

e~ogno

app ®

~ e

if you are at a restaurant with a friend, do you often select the same type ot food
as your friend?

if you are at a restaurant with your parents, would you select the same type of
food as your parents?

Are you dressed similarty to other students in class?

Do you buy the same brands of clothing as your friends?

Do your neighbors five in housing similar to yours?

Do your neighbors drive similar kinds and models of cars?

Do you believe that one individual influences another individual to make a
decision?

Diseussthowmsmpomsbyammfolawimw ”

Did you watch others before making your decision whether to raise or lower
your hands or to fold your arms? If so, why?

What does it mean 1 conform?

How did each of the previous questions apply to conformity?

molt‘!my;u agree or disagree that peer pressure causes individuais to
When is peer pressure positive? When is ik negative?

How do your peers influence the decisions you make (consider drugs, aicohol,
and other decisions)?

Determine whether or not an individual's decision-making on the job is
influenced by conforming to peer pressure.

Compileted in Number 3 above.
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FHA-HERO:
Emphasize the vaiues of conforming when planning to compete in proficiency events.

TEACHER NOTES: .
Encourage students to recognize that peer pressure is one of many factors that
influence decision-making. Conductasurveyto determine what causes teensto make
a decision.

STATE GOALS:
LA2-8,10,12-B2; LA2-8-D1; LA2-8-D2; LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,10-F3;
LA2-8,10-F4; LA2-10-B3; LA2-10-C3; LA2-12-D1; LA4-8-A1; LA4-8,10-C2; LA4-8-
D1; LA4-8-D2; LAG-8-A1;LA6-8,10-C2; LA6-10-C1; PDH2-8-K1; PDH2-8-K3; PDH2-
8-M3: PDH2-10-11; PDH2-10-K6; PDH2-10-O1; PDH2-10-02; PDH2-10-Q3; SS3-12-
C2: SS3-12-G1; S§5-8-A2; SS5-8-C1; SS56-8-E1; §S85-12-C1.
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REALIZING THAT CERTAIN LAWS AND AUTHORITY FIGURES
DEFINE, ALTER, OR ELIMINATE YOUR DECISION-MAKING

OBJECTIVES:
identify ways authority figures and laws influence your decision-making.
Know how 10 use information.
Relate to ani vommunicate with others.

N

MATERIALS:
One copy of Do Laws and Authority Figures infiuence Your Decisions? worksheet
for each student
INTRODUCTION: :
Laws and authority figures influence our decisions. Somietimes we are not aware of
these influences. :
DIRECTIONS:
1. Distribute the worksheet and allow time for completion.
2. Av aclass, compare responses.
3. Draw conclusions. ' _
a. Do laws and authority figures inhibit or enhance your decision-making?
b. Why is it necessary to be aware of lavs and the expectations of authority
figures?
EVALUATION:
Completed in number 3 above.
FHA-HERO:

Examine the constitution as the “law” governing the organization. Determine who the

authority figures are in the organization. kientity how the constitution and authority
figures influence the organization's decisions.

TEACHER NOTES:

Names of specific laws are not necessary. if students are interested, the activity could
be expanded to identify details of specific laws. Discuss how laws and authority figures
have both a positive and a negative influence on decisions.

STATE GOALS:
LA1-8,10,12-D1;LA1-8,10,12-E2;LA1-8,10,12-G1;LA2-8-B2;LA2-8-D2;LA2-8,10,12-
F1; LA2-8,10-F2; LA2-8,10-F3; LA2-10,12-B1; LA2:10,12-B2; LA2-10-B3; LA4-8-AT;
LA4-8-D1: LA4-8-D2; PDH3-8,10,12-C1; PDH3-8-F2; SS1-10-B1; §51-10-B2; SS5-8-
E3; §85-10-C1; $55-10-C2; SS5-10-E3.
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DO LAWS AND AUTHORITY FIGURES INFLUENCE YOUR DECISIONS
Worksheet

Directions: 1. Read each situation. ‘

2. Explain why you feel the situation involves an authority figure. ora low or
both.

3. It alaw is invoived. describe the general type of iaw.

4. Expain how your decision would be infiuenced by the authority figure or

the iaw.

Example

Situation: You must wait until age sixteen to receive your driver's license.
Answer: This is a law in lliinois. If you drive before age sixteen without a
license, yourisk being arrested; therefore. you may decide notto
drive. You decide to enroll in driver's training class before your
sixteenth birthday in order to take and pass the driver's test.

You are cruising ten miles an hour over the speed limit. You beCome aware of apoiice
cor along the side of the road.

2. You are buying a swedater. After careful examination, you cannot find the care:
instructions.

You are on a special diet. You examine the food label and determine that you should
not eat the food.

You had not anticipated that soclal security and state and federal taxes would be
deducted from your paycheck. @

School Is not in session on Martin Luther King's bithday.

Your checking account does not pay interest. but you receive interest on your savings
account.

Your doctor recommends ¢ special diet to control a heatth problem.
The sign on the restaurant door states, *Shirt and shoes required for service.”
Apiil 15 is the deadiine for filirig your personai income tax.
You had planned to fly, but your plane was grounded because of fog.
When the salesperson sold you your bike, a helmet was recommended.
You accept the job and are expected to wear a specific type of uniform.
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_CREATING EXPECTATIONS FOR CONSISTENCY AND UNIFORMITY

OBJECTIVES:

technology. _

Apply the decision-making process to examine how consistency and uniformity
infiuence the individual.

Read and foliow directions.

Demonstrate responsibility for carrying out an activity.

Relate to and communicate with others. -

identily examples of consistency and undormity that have resulted because of H r

MATERIALS: )
One copy of Are You Influenced by Consistency? worksheet for each group

INTRODUCTION:
Technology has made it possible to mass produce products and to-create a demand
forproductsthroughadvertising. Transportation and communication networks are also
technological contributors to consistency in our daily lives.

DIRECTIONS:

1. Divide class into groups of five to complete the information requested on the
worksheet. ’
2. Discuss the information that each group gathered. .

EVALUATION:
Completed on the worksheet.

FHA-HERO:

Discuss the advantages and disadvantages of having consistency anduniformityinthe
organization.

TEACHER NOTES: : , ‘
Stress the positive and negative results of consistency and uniformity upon the
individual. Discuss why consistency and uniformity are important in business and
industry. Fast foods are a good example.

STATE GOALS:
BPS2-8-C3;BPS2-8-D1;BPS2-10-H4;LA1-8,10,12-D1;LA1-8,10,12-E2;LA1-8,10,12-
G1;LA2-8-D2;LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,10-F3; LA2-8,10-F4; LA2-10,12-
B1;LA2-10,12-82; LA2-10-E2; LA2-12-E1; LA4-8-A1; LA4-8,10-C2; LA4-8-D1; LA4-
8-D2; LAG-8-A1; LAS-8-C2; LAB-10-C1; M8-12-A1; M7-8,10,12-E1; M7-8,10-E3; M7-
8,10-E4;M7-8,10-E6; SS1-8,10-M2; SS2-8-F2; S53-8-E2; §53-8-11;553-8-12; SS5-
8-A1; $85-8,10-K1; SS5-10,12-E2; SS5-8-D1.

|
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ARE YOU INFLUENCED BY CONSISTENCY

Worksheet
DECISION-MAKING PROCESS

Define probiem
1. ls there consistency in the way students dress?

Gather inflormation
2. Survey the class.

Count the number of students in Class who are wearing the following clothes.
Record the number in the space provided.

________ T-shirts/sweatshirt Jeans ___ Tennisshoes

Ust the brand names wom by each student.

T-shirts/sweatshirt Jeans

Weigh altemnatives
3. Based on the data coliected above.,

which were the most and least popuiar brands?

what were the similarities and differences in the shirts. jeans, and shoes wom by the
class?

Make decision
4. What is your decision?

Are students consistent in the way they dress?

Evaluate decision
5. What kinds of technology have made it possible for consistency in dress to occur?

Consider these products: toys and games. cars, hnmes, fast food, radio/TV advertising.

A-e similar technologies used to create con.

InCy in these products?
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DEFINING QUALITY AND VALUE FOR THE DOLLAR

OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

Calt ot A

EVALUATION:

Select an item based on quality and value for the doliar by using the decision-making

process.

Use math skilis 1 determine vaiue of an item.
identify where to locate and how to use information.
Demonstrate responsibility for carrying out a project.
Retlate to and communicate with others.

One Comparison Shopping worksheet for each pair of students
Newspaper advertissment supplements

Catalogs (e.¢., Spiegel, J.C. Penney, Sears)

Telephone directory yellow pages

Some choices are made impuisively. Taking time to comparison shop can provide
more quality and value for the dollar.

Divide class into pairs.

Provide a Comparison Shopping worksheet for each pair.
Review instructions. :
Encourage cooperative leaming to complete worksheet.

Completed in Steps 1 through 5 of worksheet.

FHA-HERO:

Encourage the members to do comparison shopping prior to making purchases for
organizational projects.

TEACHER NOTES:

STATE GOALS:

The worksheet may be used for comparisons of other tems (e.g., fast foods, personal
products, jeweiry, entertainment). Discuss tax variations based on state and federal
law and the type of tem selected.

BPS3-10-83; BPS3-8-B3; BPS4-8,10-G1; BPS4-10-F1; LA3-8,10,12-B1; LA3-8,10-
C1; LA3-8,10,12-E1; M1-8-B3; M1-8-B4; M1-8-H1; M2-8-E2; M2-12-D1; M2-12-E{;
M7-8,10,12-E1; M7-8,10-E3; M7-8,10-E4; M7-8,10-E5; M7-8,10-E6; M7-8,10,12-G{;
M7-8,10-G2; PDH2-8-K4; PDH2-10-K6; $55-8,12-C1; SS5-8-D1; SS5-12-A1; SSS-
12-A2; $S5-12-B1; SS85-12-C1; §S5-12-M5.

35
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COMPARISON SHOPPING

Worksheet

DIRECTIONS:

STEP 1 Define Problem
Select an item costing less than $100 from the following:
. clothing sultable for both school and work
. shoes suitabie for both school and work
. fitness equipment
. aple .e of equipment (l.e., electronic, automotive, household)

STEP 2 Gather information
Review df least three newspaper ads and/or catalogs.
Consutt yellow pages of the telephone book for additionai resources.

: : Cost Plus
Name Description of Tax  Total
(store, catalog source) of ttem tem (63/4%) Cost

STEP 3 Waeigh Altemaciives
Examine the information recorded in the chart above.
1. Which of the sources is the best vaiue for the doilar?
2. Wil the choice provide personal satisfaction? Explain.

STEP 4 Make Decision
Based on quaiity and value for the dollar, the item chosen is

STEP S Evaluaie Decision
What changes were necessary to stay within the $100 range?
What other factors entered into the decision?
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OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

IlAKiNG SIMPLE DECISIONS USING COMMON METHODS

identify the advantages and disadvantages of using various simple decision-making
methods. )

Obsarve and record ways in which individuals appear to make simple decisions.
Follow directions. ) :
Demonstrate responsibility for cantying out an activity.

One copy of How Are Simple Decisions Made? worksheet for each student

Simple decisions are made in a number of ways. Sometimes our decisions are tased
on impuise, habit, imitation, defau®, o by flipping a coin. You will be given the
opportunity to observe neople a. home, school, and work o see how they make simple
decisions.

_ Before the observations:

1. Explair: the top portion of the worksheet by having the students share decision-
making examples. :

2. Identily the advantages and disadvantages of using various simpie decision-

making methods.
3. Review the directions.
a. Identity places where it is easy to observe peopie making a simpie decision.

Examples may be selecting a TV program at home or making food choices &t
a restaurant.

b. Discuss how to observe peopie.
1) Watch long enough o determine the individual's decision.
2) Remain close enough to see and hear, but far enough away to remain

inconspicuous.
3) Avoid asking direct questions.
After the observations:
1. Combine the information gathered by each of the students. Determine the
percentages for each of the methods observed.
2. Discuss other forms of decision-making that were observed.

Explain the advantages and disadvantages when using impuise, habi, imitation, coin
toss, and default decision-making.

FHA-HERO:

Help the officers and members to recognize how and why the method used for
decision- naking influences the organization.
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TEACHER NOTES:

Draw conclusions fromthis activity to introduce the studentsto the advantagesofusing .
the decision-making process
Time is needed to observe outsido of class.

STATE GOALS:

LA2-8-B2:LA2-8-C3;LA2-8,10,12-F1;LA3-8,10,12-B1;LA4-8-A1 :LA4-8,10-C2;LA4-
8-D1.
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HOW ARE SIMPLE DECISIONS MADE

Wotksheet

- ™
Methods Used to Make Simple Decisions
IMPULSE — Act without planning

HABIT —_— Repeat without thinking

IMITATION —_— Follow examples of others

TOSS COIN —_— Leave answer to chance
DEFAULT —— _ Stumble into the decision by
taking no action

Directions: 1. Observe five people at home, school, or work.

2. Use the chart above to identify the method each person appeared to
use for decision-making.

3. Complete the chart below by writing the method used and why that
person used it If the decision was made in some otherway. write other
in the space and your reason.

METHOD USED?

WHY | FEEL THEY USED THIS METHOD?

Person 1

Person 2

Person 3

Person 4

Person
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OBJECTIVES:

MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

UTILIZING THE DECISION-MAKING PROCESS
TO DEAL WITH MORE COMPLEX PROBLEMS

Practice using the decision-making process to solve a complex problem.
Demonstrate responsibility for carrying out a project.
Relate to and communicate with others.

One copy of Decision-Making Process worksheet for each student (located at
beginning of Dimensions For Living Activities)

Following the steps of the decision-making process allows us to deal with more
complex problems.

1. Divide class into groups of three students each.
2. Distribute a copy of the Decision-Making Process worksheet to each group.

3. Assign each group one of the following situztions. Repeat situations as needed.

a. Your best friend just informed you that she is pregnant. What would you do?
b. Youhave beenassiomdtopmparethotetnshmemsforaschoolwem.wm
plans need to be made? :
You want to lose weight or gain weight. How would you select a diet plan?
Oneof your parents or a friend isvery ill and needs medical care. How canyou
be of help? '
e. You would like to purchase a VCR. Where and how will you make this
purchase?
4. Ontheworksheet, write how you would use each step to work throughthe situation
and make a decision.
5. Share and compare how various groups apply the decision-making process to the

ao

same and different situations.

Completed in numbers 4 and 5 above.

FHA-HERO:

Encourage use of the decision-making process to handle complex organizational
decisions. ,

TEACHER NOTES:

A variety of complex problems may be used. Select topics relevant and of interest to
the students.

- e
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STATE GOALS:

LA2-8,10,12-B2; LA2-8-D1; LA2-8-D2; LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,1 0-F3;
LA2-8,10-F4; LA2-10-B3; LA2-10-C3; LA2-12-D1; LA4-8-A1; LA4-8,10-C2; LA4-8-
D1: LA4-8-D2; LAG-8-A1; LAG-8,10-C2; LAG-10-C1; SS5-8-A1; SS5:8,12-A2; SS5-
8,12-C1; SS5-8-L1; S55-8-L3; SS5-10-K1; $55-10-K2; §85-12-B1.
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DETERMINING GOALS AND FORMULATING A PLAN OF ACTION

- OBJECTIVES:

‘MATERIALS:

INTRODUCTION:

DIRECTIONS:

EVALUATION:

FHA-HERO:

Wirite examples of specific goals.

Formulate a pian to achieve a goal.

Prioritize steps within a pian for goal achievement.
Demonstrate responsibility for carrying out a project.

One copy of Setting Goals worksheet for each student or group of students

To aéhieve agoal, it is necessary to have a plan. Planning includes setting priorities
and recognizing available resources. : '

Divide class into groups of three.
Complete the worksheet in groups.
Compare the groups’ information.

Lol S

1. Usae this criteria to evaluate the goal statements.
Is the goal
a. specific?
b. positive?
¢. believable?
d. achievable?
e. ethical?
2. Write apersonalgoal that youwouid like to achieve before the end of the semester.
3. Forma pianto reach the goal. Number the stepe in the plan in the order that you
would do them to achieve the goal. Begin with number one and continue
numbering until ali steps are numbered.

Encourage the officers to set goals and form a plan for the semester or year. Use the
evaluation questions to evaluate the goals. Use the plan as a checklist throughout the
year to measure the progress toward the goals. -

TEACHER NOTES:

STATE GOALS:

Use examples of plans-—teacher's plan book, a business plan, an organization's
program plan, or fundraising plans—io help students become aware of planning and
goal setting used in other settings.

LA1-8,10,12-A3; LA1-8,10,12-C1; LA1-8,10,12-D1; LA3-8,10,12-B1; LA3-8,10,12-
C’ .

HAS
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SETTING GOALS

Worksheet

Sometimes goals are not reached because they are too general. A general goal makes it
difficult to plan specific ways to reach that goal and to determine what resources are
needed. Example: A general goal would be fo borrow money foracar. Amore specific goal
would be to borrow $8.,000 for a used car and pay off the loan in three years.

Directions: Rewrite each of these general goals to form a specific goal.

1. Get ajob after school.
2. Goto college.
3. Become rich.

4. Be happy.

Directions: Select one of your newly written goals from above.

1. Inthisspace, write a plan that would make it possible to achieve this goal. If more space
is needed, write on the back of this sheet. Include such things as time. personal energy,
talents and abiiities, money, community resources, and people who might heip you.

2. Examine your list. Number each step in the order to be accomplished by using Number
1 as the most important and continue numbering accordingly.
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¥ | REALIZING ALL DECISIONS HAVE CONSEQUENCES

OBJECTIVES: '

Describe individual, famity, and enviconmental consequences for selected decisions.
- Decide whether consequences have short- or long-term ramifications.

Read and follow directions.

MATERIALS:
One copy of What Are the Conssquences? worksheet for each student

INTRODUCTION
Some derisions only affect the individual, the family, or the environment, while other
decisions affect all of these. The resulting consequences have short- and long-range
ramifications for the individual, family, and the environment.

DIRECTIONS: :
1. Follow the directions on the worksheet.
2. Compare student papers and discuss the following:
a. How do the consequences interrelate with the individual, family, and
environment? .
b. Will the consequences have short- or long-term ramifications or both?

EVALUATION:
Completed in number 2 above.

FHA-HERO: -
Help the officers and mermbers to think through the consequences of a decision before

implementation. Help them to realize that anticipation results in better control of the
situation. '

TEACHER NOTES:
Have the students create decisions on a flash card. Divide class into individual, family,
and environmental groups. Have each group respond with possible consequences to
the decisions.

STATE GOALS: '

LA1-8,10,12-D1; LA2-8-C2; LA2-8-D1; LA2-8-D2; LA2-8-E3; LA2-8,10,12-F1; LA2-
8,10-F2; LA2-8,10-F3; LA2-10,12-A2; LA3-8,10,12-B1;LA4-8-A1;LA4-8,10-C2; LA4-
8-D1: LA4-8-D2; PDH2-8-K3; PDH2-10-K6; SS5-8-C1; $85-10-K1; $85-12-C1.
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WHAT ARE THE CONSEQUENCES

Worksheet

Directions: 1. List the possible consequences for each decision that may occur to the
individual, family. or environment. '

2. Aftereachconsequence,placeansif it wouldhave ashort-termramification.
Place anlif it would have a long-term ramiification. Place a8 if it would have
both short- and long-term ramifications.

Individuai Family Environmental
Consequence Consequenco Consequence

. Have a parent who
is fired from job
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DESCRIBING A SYSTEM
OBJECTIVES: . &

Recognize the makeup of a system.

identify the purpose of a system.

Visuaiize a system. _

Analyze a variety of systems.

Expiain how a person, event, or thing is involved with more than one system.

identify how 1o use information.

MATERIALS:
You transparency
' You Are a Part of a Relationship System Overiay 1

You Are a Biological System Overiay 2

You Belong to Muitiple Systems Overiay 3

Global, Community:, School, Home Overiay 4

Water-based pen

INTRODUCTION:
" Eachofus is involved with many systems. For example, if you rode to school, you used

a transportation system. The food you ate was part of the ecosystem, and your

digestive systemconveristhefoodinto energy. Systems areinterrelated, interconnected,

and interdependent on each other in order to function.
DIRECTIONS:
1. Project the YOU transparency master and ask the following questions:
a. What do you see?
b. How are eachof the letters in the word YOU interrelated, interconnected, and
interdependent?
c. What is the purpose of the three letters?

2. AddOveriay 1. Help the students to recognize that letters form words, words form
symbols, and symbois represent ideas that make up a system.

a. Discuss how the words on the overiay are interrelated. (Example: You have
friends who may be family members, peers, or neighbors.) ’

b. Use awater-based pen to draw lines 1o lilustrate interconnectedness.

¢. Discuss how the words are interdependent. : '

3. Use Overlay 2 to examine how the biological system works to form the human
system.

4. Use Overiay 3 to discuss various systems. Answer the following questions:

a. How are you invoived with one or more of these systems?
b. How are the systems interdependent on each other?

5. Use Overiay 4 1o discuss how you are interrelated, interconnected, and
interdependent upon each of these systems. What would result if one of these
systems were gone? -

EVALUATION: .

Sketch a system. Label each part and explain the interrelatedness, interconnection,

and interdependence.

LL= e —————— S —————
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FHA-HERO:
Assist the officers and members to recognize how the organization functions as a
system.

. TEACHER NOTES:
A systems approach enables the individual to function in an informational society by
. helping the student 1o visualize how the parts work together to form a whole.

STATE GOALS: :
LA2-8-D1; LA2-8-D2; LA2-8,10,12-F1; LA2-8-F3; LA2-8,10,12-B1; LA2-10,12-B2;
LA2-10-B3; LA3-8,10,12-B1;LA3-8,10,12-C1; LA3-8,10,12-E1; LA4-8-A1; LA4-8-D1;
LA4-8-D2; LA4-10-B5; LA4-12-E3; SS5-8-B2. ‘

(RN
-
=t




DA-103




Transparency Master
Overiay 1 :

. Are a Part of a
| RELATIONSHIP SYSTEM
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Are a
BIOLOGICAL SYSTEM
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Tronsparency Master
‘Overiay 3

Belong to
Multiple SYSTEMS
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GLOBAL
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DECIPHERING HOW A SYSTEM FUNCTIONS ‘ uss

OBJECTIVES: )

Define the parts of a system. :

Determine the functions of each of the system’s parts.
Explain how two systems interface.

identify how 1o use information.

MATERIALS:
Using a Model to Explain the Function of a System transparency
System's intertace transparency
System’s Model transparency

INTRODUCTION: '

There are manytypes of systems. Amodelis usedinordertounderstand how a system
functions. A model represents a simpiified version of a complex idea and heips us to
visualize the parts making up a whole system.

DIRECTIONS:
1. Project the Using & Model transparency to define terms.

a. INPUT (stimuius): something from outside or within to activate the system
(e.g., eating a peanut butter and jelly sandwich).

b. THROUGHPUT (reaction): processing of input causing reaction or change
(e.g., body digests sandwich).

~¢. OUTPUT (response): product or behavior developed (e.g., hunger is

satistied) '

d. FEEDBACK: responsesusedtoinformthe systemoithe progresstowardsthe
goal (e.g., no more food is required ¥ hunger is satisfied; however, additional
food will be desired i the hunger is not satistied).

2. To reinforce the systenv's model, do the following: '

a. Ask students to provide examples of an input. Discuss what happens when
throughput, output, and feedback occur.

b. Discuss what happens when the input is excessive or insutficient (e.g., What
happens when one uses excessive drugs, aicohol, or food? What happens
when one does not eat?) -

3. To interpret interface, do the following:

a. Have students pair off. Designate one person as System A and the other as ”
System B. :

b. Have the pairs shake hands. The handshake represents one exampie of two ’
systems making a transaction. .

c. Use the System's interface transparency to discuss other exampies of
interfacing systems.

EVALUATION: '
Remove the Using & Model transparency and replace it with System’s Model

transparency.

Have students do the following:
1. Label the parts of the model.
2. Describe the function or purpose of each part.
3. Choose a system.

DA-109
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FHA-HERO: : ' .
Use the models to help the students analyze how the organization functions as a
systemandtorecognize how FHA-HERO interfaces withthe schoolandthe community.

TEACHER NOTES:
Many examples may be necessary to help the student recognize the value of using
models to interpret various systems.

STATE GOALS:
LA2-8-D1; LA2-8-D2; LA2-8,10,12-F1; LA2-8,10-F2; LA2-8,10-F3; LA2-8,10,12-B1;
LA2-8,10,12-B2; LA2-10-B3; LA3-8,10,12-B1; LA3-8,10,12-E1; LA4-8-A1; LA4-8-D1;
LA4-8-D2; LA4-10-B5; LA4-12-E3; SS5-8-B2; $85-8-C1; §85-12-C1.
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Transparency Master

USING A MODEL TO EXPLAIN THE
FUNCTION OF A SYSTEM

THROUGHPUT
(reaction)

~— OUTPUT
/7 ~\ (response)

> [ () N
/
N/

—

(stimulus)

FEEDBACK
(positive or negative responses)
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Transparency Master

SYSTEM'S MODEL
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SYSTEM'S INTEREACE.

Interface

|

SYSTEM
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EXPLORING THE SIX bIMENSlONS OF WELLNESS

OBJECTIVES: y
ldulilymﬁndstoacmvuachoﬂmd&mmbmofwm.
Rmmheﬂnnﬂbnd\bdmmmuwohs.
Relate to and communicate with others.

]
MATERIALS: -
You Are Dependent on the Six Dimensions of Weliness transparency
Waor-based pen

INTRODUCTION: ,
The dimensions of weliness are an example of a system necessary to promote optimal
well-being for each individual. Each of the dimensions sustain the individual and are
interrelated, interconnected, and interdependent.

DIRECTIONS:

‘ 1. Write exampies on the transparency of ways in which each of the dimensions is
achieved. Use a water-based pen. '

2. Draw lines between the words to determine the interrelationships,
interconnectedness, and interdep=ndence of the dimensions.

3. Discuss why all six dimensions are important for personal weliness.

EVALUATION: :
List each of the six dimensions of weliness.
. Give one exampie of a way to achieve weliness for each dimension.

Explain how the terms are interrelated, interccnnected, and interdependent to
create a well person.

o=

FHA-HERO:
Incorporate ail six dimensions of weliness when planning programe and activities.

TEACHER NOTES:.
Continue 1o emphasize the wellness system as a basis for making decisions.

STATE GOALS:
LA1-8,10,12-D1; LA1-8,10,12-G1; LA2-8,10-B2; LA2-8,10,12-D1; LA2-8-D2; LA2-
8,10,12-F1; LA2-8,10-F2; LA3-8,10,12-B1; LA3-8,10,12-C1; LA3-8,10,12-E1; LA4-8-
A1; LA4-8-D1; LA4-8-D2; PDH1-8-A1; PDH2-8-H1; PDH2-8-Q1; PDH2-12-H1.

-—
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Social Physical

Spiritual Emotional

Intellectual Occupational

YOU

Are Dependent On The

SIX DIMENSIONS OF
WELLNESS
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MOVING FROM COPING TO RESOURCEFULNESS

OBJECTIVES:
' identify community resources and phone numbers to solve selected problems.
Determine information necessary to contact community agencies.
Identity where 1o locate and how to use information.
Read and follow directions.

MATERIALS:
One copy of Help Is a Phone Call Away worksheet for each student
Telephone directories .

INTRODUCTION: '
Many agencies provide help forindividuals andfamilies. A phone directory includes the
names and phone numbers needed to contact a variety of agencies.

DIRECTIONS: .

Follow the directions on the worksheet.

Use the telephone directories to identify agency titles and phone numbers.
Compare and discusst. ie differences and similarities onthe students’ worksheets.
Discuss how agencies should be contacted and what information is necessary to
request help. -

Ealt ok e

EVALUATION:
Pretend you are calling one of the agencies identitied on the worksheet for an
appointment. Write out the telephone conversation you imagine you will have with a
member of the agency. inciude the type of help you will request and the questions you
will ask.

FHA-HERO:
invite agency representatives to present programs.

TEACHER NOTES:

Use agency representatives to assist students in identitying community resources.
Role play a phone conversation to heip the student request help.

STATE GOALS:
LA1-8,10,12-A1; LA1-8,10,12-D1; LA4-8,10,12-D2; LA1-8,10,12-C1; LA1-8,10,12-
C2; LA3-8,10,12-B1; LA3-8,10,12-E1; LA3-8,10,12-C1; LA4-8-A1; LA4-8-D1; LA4-8-
D2;LA4-10,12-E1;LA2-8,10,12-B2;LA2-8-C2;L.A2-8,10-D1;LA2-8-D2;LA2-8,10,12-
F1:LA2-10-E2; LA2-8,10-F2; LA2-12-B1; LAG-8-A1; LAB-8-C2; LAG-10-C1; LA8-10-
C2; PDH2-8-K3; PDH2-8,10,12-.1; PDH2-8-1.2; PDH2-8,10,12-S1; PDH2-8-S3.
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HELP IS A PHONE CALL AWAY

Worksheet

Directions: Read eachsituation. Use thetelephone directory to identify a personoragency
that could assist with the sttuation. Record the name of the person or agency
and the phone number in the space beiow.

SITUATION AGENCY/PERSON PHONE #

. Youhave just moved. Youhavea
terrible toothache and need to
see a dentist immediately.

. You are home alone. Someone is
trying to break into the house.

. Yourfriend suspectsthatshe might
be pregnant. She does not have
medical insurance or a doctor.

. You lock yourself out of the car.
Your extra set of keys is at home,
but no one is at home.

. Your grandparent is visiting and
experiences severe chest pains.

. Your friend has asked you for your
help to breck a dn_:g habit.

. Your parents have recently
divorced. You would like to have
some counseling.
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HELP IS A PHONE CALL AWAY

Worksheet
(continued)

SITUATION E AGENCY/PERSON PHONE #

8. Your brother has shared that he
wants to commit suicide.

. Your sister has admitted that she
has an eating disorder.

. Youhave ajob andneedtoopen
a checking account.

. You want to take your driver's test
and need to know the hours the
examining station will be open.

12. You need to find the least
" expensive transportation for
a trip.

. The TV no longer works and you
need a repair person.

. You have little money to spend,
but you would like to entertain
friends.
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